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Abstract
This study investigated occupational stress and teachers’ job effectiveness in secondary
schools in North Central States, Nigeria. Seven research questions and seven hypotheses
guided the study. The literature was reviewed under theoretical framework, conceptual
framework, empirical studies and summary. Descriptive survey research design was adopted
for the study. The population of the study comprised 34,473 teachers in 1, 949 public
secondary schools in the North Central States of Nigeria. A sample of 1034 teachers
representing 3% was selected from 58 public secondary schools and used for the study.
Multi-stage sampling techniques were used to select the respondents for this study. A 35-item
structured four-point scale questionnaire titled “Influence of Teachers’ Occupational Stress
Questionnaire (ITOSQ)” and interview schedule was used for data collection. The instrument
was validated by three experts in Educational Management and Measurement and Evaluation.
The reliability of the instrument was tested and it yielded a Cronbach Alpha Coefficient of
0.90 which was considered high enough and reliable to be used for field survey. Data
obtained from the field study were analyzed using descriptive and inferential statistics. Mean
and standard deviation were used to answer the research questions. Frequency, percentages
and charts were used in testing the responses from the interview while the chi-square (χ2) test
of goodness of-fit was used to test the null hypotheses at 0.05 level of significance. The
findings indicated that stress due to unconducive working environment, inadequate
infrastructural facilities, excess workload inadequate instructional materials, lack of in-
service training and students’ discipline have significant negative influence on teachers’
effectiveness in secondary schools in North Central States, Nigeria. It was recommended
among others that the management of the secondary schools, that is the government, parents
and other education stakeholders should make teachers work environment more conducive by
giving more attention to the motivational needs of teachers such as fringe benefits, good
offices, canteen, good recreation centres among others and also ensure good principal-teacher
relationship, quiet, cool, clean and beautiful environment that will make the teachers relived
of their work stress and be effective in the performance of their job.
1CHAPTER ONE
INTRODUCTION
1.1 Background of the Study
One of the most disturbing issues that have bothered stakeholders in the education
industry during the past decade is declining productivity among teachers. Teachers’ job
effectiveness can be easily inferred from results of various external examinations such as
the Joint Admission and Matriculation Board (JAMB), West African Examination
Council (WAEC) and National Examination Council (NECO) among others. Some in-
service programmes have been organized by government at various times towards
improving teachers’ job effectiveness. Such programmes include sponsoring of teachers
for in-service training, organizing seminars, workshops, conferences and symposia in
educational matters. The fact that noticeable improvement has not been recorded in the
issue of teachers’ job effectiveness implies that more intellectual efforts should be made
in this regard and hence the rationale for this present effort. Teachers’ job effectiveness
can be seen as the teachers’ ability to improve students’ learning as measured by
students’ gains on standardized achievement tests (Basavanthappa, 2014).
Teachers’ job effectiveness may be influenced by several factors. Some of these
factors may include: motivation, leadership style of the principals, working environment,
availability of infrastructural facilities, workload, equipments and instructional materials,
remuneration and occupational stress among others. Stress is a feeling of tension, which
is both physical and emotional (Selye, 2004). Stress is an aspect of the normal fabric of
human existence. It is a fundamental part of the challenges which prompt mastery of
new skills and behavioural patterns. However, problems arise when stress becomes
excessive and chronic. The individual then experiences disputed emotional, cognitive,
and physiological functioning (Kyriaciou, 2001). Stress is an adaptive response mediated
by individual characteristics and or psychological processes, which are consequence of
2any external action, situation or event that places special physical and /or psychological
demands upon a person (Jepsob, & Forrest, 2006).
Occupational stress is viewed by Kyriacio (2001) as negative feelings or
unpleasant emotional state resulting from work. Smith and Bourke (2002) view
occupational stress as a subjective negative reaction to aspect of the job that threatens a
worker’s self-esteem or wellbeing. Akinboye and Adeyemo (2002) describe it as a
“global epidemic” with no occupation spared. Thus, occupational stress could be
experienced by Medical Doctors, Priests, Prison Workers, Policemen, Soldiers, Nurses,
Custom Officers, Teachers, Lawyers, Pilots, Sailors, and Bankers and so on.
Teachers’ job seems to be very stressful especially in modern days where
teachers’ welfare seems to have been neglected by their employers. Borg (2000)
observes that up to one third of teachers perceive their occupation as highly stressful. It
is clear that teachers can be exposed to a number of sources of stress. Kyriacou (2001)
also reports that the main sources of teacher stress are teaching students who lack
motivation, maintaining discipline in the classroom, confronting general time pressures
and workload demands. It also includes being exposed to a large amount of change,
being evaluated by others, having challenging relationships with colleagues,
administration, and management. Moreover, being exposed to generally poor working
conditions prospects, unsatisfactory working conditions, ambiguity of the teacher’s role,
poor relationships with colleagues, pupils and administrators and job insecurity are all
main sources of teacher stress.
Stress, up to moderate level, is inevitable and leads to motivation, but prolonged
teacher stress has been found to result in both physiological and psychological ailments
which ultimately have adverse effects on teachers’ professional efficacy (Kyriacou and
Pratt, 2009). Teaching has seemed to become very stressful profession in the present
3times. It is an established fact that the performance of a teacher mainly depends upon
his/her psychological state of mind. Teacher stress affects the physical and psychological
well being of the teacher which in turn may definitely influence efficiency and
performance of the teacher. There are numerous factors that can contribute to teacher
stress levels. These factors according to Weiskopf (2000) includes: work overload,
student-teacher ratios in class, poorly defined program structures, and the constant
responsibility for others. In a separate review, Gallery, Eisenbach, and Holman (2001)
noted four contributing factors such as: role ambiguity, role conflict, role overload, and
lack of administrative support as factors attributed to teachers’ occupational stress.
Murphy (2005) submits that stress can be the result of any number of situations in
the occupational workplace of a person which influence their extent of job effectiveness.
Murphy illustrates the following as categories of workplace stressors in one’s occupation
to include: poor working environment, inadequate infrastructural facilities, excess
workload, inadequate instructional materials, lack of in-service training and students’
discipline. Others include: conflicts occurring due to ill-defined organizational
boundaries, over promotion; under promotion; lack of job security; thwarted ambitions,
relationship at work; poor relations with boss, subordinates or colleagues; difficulties in
delegation, threat of violence, harassment; organizational structure and climate which
include: participation or non-participation in decision making; management style and
communications patterns.
The effectiveness of the educational system largely depends upon active,
resourceful and competent teachers (Usha, 2013). An effective teacher not only imparts
the entire educational curricula allotted to him or her in the best and most efficient
manner but also ensures the optimum development of the students. In today’s scenario
where there is fierce competition in all spheres of life, effectiveness of the teacher
4becomes imperative to empower the students to face global challenges. Effective
teaching is a par excellence attribute of quality education. There are many factors, which
influence the effectiveness of the teacher among others includes: intelligence, attitude
towards teaching, experience, academic qualification, personality, mental health and so
on (Raghu, 2004).
Basavanthappa (2014) maintains that effective teachers are those who achieve the
goals which they set for themselves or which is set by others such as Ministries of
Education, Legislators and other Government Officials and School/college
Administrators. Effective teachers must possess the knowledge and skills needed to
attain the goals, and must be able to use that knowledge and those skills appropriately if
these goals are to be achieved. The researcher observed that the standardised
achievement test common in secondary schools in the study area are: school entrance
examination, secondary school admission test, school placement test, achievement in
specific school subjects, norm-referenced, group-administered achievement tests,
criterion-referenced tests, terminal and external examinations conducted by West
African Examinations Council, (WAEC), and National Examination Council (NECO).
These various forms of test are used to ascertain the extent of teachers’ job effectiveness
hence it measures their level of achievements in the performance of their teaching task.
As opined by Janelle (2017), the teacher thus performs certain duties that make
them effective in their job. Such duties includes: Plan lessons that teach specific subjects,
such as mathematics and English language, teach whole groups, or small group the
lessons that they have prepared with defined objectives to achieve. He/she assesses and
evaluates students’ abilities (strengths and weaknesses) in various subjects that have
been taught to them. The teachers also prepare students very well for standardized tests,
communicating students progress to their parents so that they know areas of weakness
5and strength of their children. He/she develops and enforces classroom rules that
enhance effective lesson delivery and students’ learning; supervises students during
extracurricular activities (lunch, playground, among others.), conducts in-class activities
and plans field trips for students to have practical understanding of the theories taught in
class.
Pooring (2010) observes that teachers’ stress often affect their ability to function
effectively, sometimes to the extent of causing burn out. Other common negative effects
of teachers’ stress include: reduction in work performance and output, inability to
manage time or delegate, feeling of alienation and inadequacy, lack of motivation,
increasing introversion, irritability with colleagues, unwillingness to cooperate, frequent
irrational conflict at work withdrawal from supportive relationships, loss of appetite for
the job, frequent infection and accident proneness (Pooring, 2010). Jack and Punch
(2001:7) have identified certain force that are sources of occupational stress of teachers
to include; poor working environment, inadequate infrastructural facilities, excess
workload, inadequate instructional materials, delay and non-payment of salaries, in-
service training and indiscipline.
The researcher observed in the study area that unconducive working environment
is a source of stress which seems to influence teachers’ job effectiveness. The
speculation is that, most secondary schools in the area seem to have poor working
environment such as dilapidated facilities, hostile premises and dirt among others which
does not mean well for the teachers. Teachers find it difficult to teach in such
environment. This can be affirmed from the views of Ortese, Yawe and Akume (2006)
who stated that learning is influenced by the nature of environment. The authors add that
the school environment creates conducive physical and emotional atmosphere which
help students to learn better.
6Inadequate infrastructural facilities is another area of concern expressed by
concerned individuals in the study area such as: parents, students and members of the
public which seem to increase teacher stress and have negative influence on teachers’
job effectiveness. Most secondary schools hardly have enough learning facilities like
library, laboratory, classrooms, furniture, playground, canteen among others. This
situation seems to have negative implication on the level of teachers’ conformability,
preparedness and confidence. In line with the above view, Uganga (2000) posits that in
order to ensure effective teaching and learning in any institution, school administrators
must decide to create a safe structure with adequate sanitary facilities, build staff offices,
highly equipped and furnished laboratories. This is because lack of them can result to
increase in teacher stress and ineffectiveness.
Overloading of teachers is also another area of worry expressed by relevant
educational stakeholders which seem to negatively influence teacher job performance in
the study area. Overloading of teachers entails giving teachers extra hours in their lesson
and assigning of too much non-teaching duties (Denga, 2002). Morgan and O’Leary
(2004) emphasize that a teacher who is over loaded by heavy work load will be
ineffective in the use of appropriate method of teaching. Moreover, the issue of
inadequate provision of instructional materials also borders stakeholders in the study
area. They speculate that, teachers who are not provided with instructional materials
such as textbooks, chalk board, video and audio materials among others may feel
stressful and ineffective in their job. The researcher observes that teachers who are not
provided adequate instructional materials sometimes reduce teaching to lecturing.
There are also speculations in the study area by members of the public on the
issue of delayed payment of teachers’ salaries which may have been responsible for their
level of ineffectiveness in job performance. Members of the public complain that, in
7most cases in the study area, salaries of teachers are not paid for months which seem to
increase their job stress as well as affect their level of performance on the job. This is
confirmed from the views of Akpakwu (2010) who states that the issue of salaries goes
beyond the staff level, because, it affects also their families. A teacher who is not paid
for some months cannot feed well with his/her family, pay house rent, children’s school
fees, transport to school as well as meet up with other needs. Such situation may increase
his job stress as well as result to ineffectiveness in their job.
Lack of in-service training also seems to border educational stakeholders in the
communities around the secondary schools in the study area. They complain on the issue
of ineffectiveness of teachers in their job which may have been caused by lack of in-
service training of teachers. According to the educational stakeholders, when teachers
are denied of attending in-service training such as conferences, seminars, workshops and
symposia’s in educational matters, their job become more stressful hence they have no
opportunity of updating their knowledge.
The issue of students’ indiscipline is also a thing of worry as expressed by
concerned individuals in the study area. They speculate that students’ indiscipline such
as drug abuse, cultism, gangsterism, stealing, fighting, truancy increase teacher stress
and make them ineffective in the performance of their duties. This is because; such
teachers spend most of their time dealing with disciplinary behaviours of students
instead of using such time in teaching the students. This situation can be related to the
views of Ibukun (2003) who maintains that indiscipline among students in schools
makes teaching uninteresting and boring for teachers thus making them ineffective in
their job. It is based on the assumption that occupational stress may influence teachers’
job effectiveness in secondary schools in the study area that the researcher is aroused
with curiosity in attempting to unravel the influence of occupational stress on teachers’
8job effectiveness in secondary schools with particular reference to North Central StateS,
Nigeria.
1.2 Statement of the Problem
The issue of occupational stress among teachers has been generating serious
discussion among educational stakeholders particularly in the North Central States in
recent times. This is because, in most secondary schools in the area, stakeholders have
expressed concern on the issue of occupational stress which may have been responsible
for teachers’ job ineffectiveness in areas such as: students’ poor performance school
entrance examination, poor students’ school admission tests, poor students’ placement
tests, poor performance of students’ in aptitude test which is designed to predict
achievement in specific school subjects, poor students’ norm-referenced, group-
administered and criterion-referenced achievement tests which evaluate the achievement
of students, the skills they need to learn and the effectiveness of schools in teaching these
skills, internal examination of students and external examinations conducted by West
African Examination Council (WAEC) and National Examination Council (NECO).
According to teachers interviewed in the study area by the researcher, the indices
of occupational stress which appear to be seriously affecting teachers’ job ineffectiveness
in the above mentioned areas are: unconducive working environment which makes
teachers demoralized in preparing themselves for effective teaching, inadequate
provision of infrastructural facilities, giving teachers excessive workload, provision of
instructional materials for teaching and learning. Other factors that seem to cause teacher
stress and result to ineffectiveness in teaching are delay of teachers’ salaries which runs
into several months, denial of opportunity to attend in-service training so as to update
their knowledge and develop new skills of teaching and increased indiscipline among
students resulting to closure of secondary schools in some cases.
9Also, personal observation by the researcher in the study area revealed a case
whereby a class teacher in one secondary school in Benue state collapsed and died in a
classroom because of job stress. It also happened in Benue State University, Makurdi
almost two times to the hearing of the researcher where two lecturers collapsed in the
class. This may have been as a result of over workload and poor ventilation in lecture
rooms or halls. These mentioned factors may have been seriously affecting teachers’
effectiveness especially in the area of students’ achievement in specific school subjects
in the study area to the extent that secondary education seems to be losing value. In the
public secondary schools, salaries of teachers appear to be delayed thereby making it
increasingly difficult for the teachers to meet up their needs and that of their families.
This seems to increase their job stress and thus make them ineffective in performing their
teaching task. Most parents now seem to prefer taking their children to private secondary
schools where the teachers’ welfare seems to be better taken care of.
From observation by the researcher, it seems that the influence of occupational
stress due to (unconducive working environment, inadequate infrastructural facilities,
excess workload inadequate instructional materials, lack of in-service training and
students’ discipline) on teachers’ effectiveness which is measured by the achievement of
students in standardized test has not been well investigated by researchers in the area of
study. There is therefore a felt need by the researcher to investigate further into the
influence of occupational stress on teachers’ job effectiveness in the study area.
Therefore, the problem of this study stated in a question form is: what is the influence of
occupational stress on teachers’ effectiveness in secondary schools in the North Central
States of Nigeria with particular focus on poor working environment, lack of
infrastructural facilities, excess workload, inadequate instructional materials, lack of
service training and students’ discipline?
10
1.2 Purpose of the Study
The main purpose of this study was to investigate the influence of occupational
stress on teachers’ job effectiveness in secondary schools in North Central States of
Nigeria. The specific objectives of the study were to:
1. ascertain the influence of stress due to unconducive working environment on
teachers’ job effectiveness in secondary schools in North Central States of Nigeria.
2. establish the influence of stress due to inadequate infrastructural facilities on teachers’
job effectiveness in secondary schools.
3. ascertain the influence of stress due to excess workload on teachers’ effectiveness in
secondary schools.
4. determine the influence of stress due to inadequate instructional materials on teachers’
job effectiveness in secondary schools.
5. find out the influence of stress due to delayed salaries on teachers’ job effectiveness in
secondary schools.
6. ascertain the influence of stress due to lack of in-service training on teachers’ job
effectiveness in secondary schools.
7. investigate the influence of stress due to students’ indiscipline on teachers’
effectiveness in secondary schools.
1.3 Research Questions
The following research questions guided the study:
1. To what extent does stress due to unconducive working environment influence
teachers’ job effectiveness in secondary schools in North Central States of Nigeria?
2. To what extent does stress due to inadequate infrastructural facilities influence
teachers’ job effectiveness in secondary schools?
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3. To what extent does stress due to excess workload influence teachers’ job
effectiveness in secondary schools?
4. To what extent does stress due to inadequate instructional materials influence
teachers’ job effectiveness in secondary schools?
5. To what extent does stress due to delayed salaries influence teachers’ job
effectiveness in secondary schools?
6. To what extent does stress due to lack of in-service training influence teachers’ job
effectiveness in secondary schools?
7. To what extent does stress due to students’ indiscipline influence teachers’ job
effectiveness in secondary schools?
1.4 Hypotheses
The following null hypotheses were formulated and tested at 0.05 level of significance.
1. Stress due to unconducive working environment has no significant influence on
teachers’ effectiveness in secondary schools in North Central States of Nigeria.
2. Stress due to inadequate infrastructural facilities has no significant influence on
teachers’ job effectiveness in secondary schools.
3. Stress due to excess workload has no significant influence on teachers’ job
effectiveness in secondary schools.
4. Stress due to inadequate instructional materials has no significant influence on
teachers’ job effectiveness in secondary schools.
5. Stress due to delayed salaries has no significant influence on teachers’ job
effectiveness in secondary schools.
6. Stress due to lack of in-service training has no significant influence on teachers’ job
effectiveness in secondary schools.
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7. Stress due to students’ indiscipline has no significant influence on teachers’ job
effectiveness in secondary schools.
1.6 Significance of the Study
The findings of this research would be of great benefit to stakeholders in education
such as government, policy makers, individual proprietors/proprietresses, school
administrators, teachers, parents, students and the general public.
Theoretically, the findings of this study would be an eye opener to school
administrators on the need to consider certain circumstances before making decisions in their
school that may have negative influence on the teachers’ job effectiveness. They would also
be aware that the making of such decisions must be seen as relevant and accepted by the
teachers to avoid the issue of stress. The school administrators would also be aware of the
negative implications of making his/her teachers ineffective when exposed to stressful
situation.
The findings of this study would guide policy makers on the need to integrate
occupational stress management information in teachers’ education and leadership courses as
it contributes to the body of literature on management of occupational stress in organization.
The findings of this study would make government see the need to increase funding of
secondary education so that learning environment would be conducive for effective teaching
and learning and devoid of teacher stress. It would also make the government to be more
resourceful in planning programmes aimed at minimizing occupational stress among teachers
especially, in secondary schools.
The findings and recommendations of this study would enable teachers to know the
causes, negative consequences of occupational stress as well as guide them in the
management so as to avoid breakdown in the discharge of their responsibilities. It would also
encourage teachers on their job hence the provision of welfare packages by employers and
13
agitating for minimizing their stress. Individual school proprietors and proprietresses shall be
exposed to the influence of occupational stress on teachers’ effectiveness in secondary school.
As a result, they shall be able to marshal out resources that would facilitate effective
secondary school management.
The findings of this study would also inform parents on the negative implication of
teacher stress not just on teachers but their children and wards so that they would see the
need to desist from unnecessary insults, harassment and assaults of teachers which tend to
add to teachers’ stress thereby negatively affecting their performances and that of their
children. The findings of this study would also serve as an eye-opener to students to desist
from indisciplinary acts that are capable of causing teachers stress as well as making them
ineffective in their teaching task. The findings of this study if implemented would bring about
a reduction in the stress of teachers thereby, bringing about effectiveness and improved
quality of education.
Finally, the findings would provide a basic framework for comparative study on
occupational stress in other organization. It is also hoped that the findings of this research
would expand the frontiers of knowledge by contributing to the knowledge bank as well as
stimulating further studies on the subject matter.
1.7 Scope of the Study
This study was limited to the influence of occupational stress on teachers’ job
effectiveness in secondary schools in the North Central States of Nigeria. The specific
variables of the study under investigation were: unconducive working environment,
inadequate infrastructural facilities, excess workload, inadequate instructional materials,
delay of salaries, lack of in-service training and students’ discipline. The choice of these
variables is based on the fact that they are the most speculated indices of occupational stress
in the study area which seem to influence teachers’ job effectiveness which is measures by
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students’ gains in standardized test such as: school entrance examination, secondary school
admission test, school placement test, subjects achievement tests, norm-referenced, group-
administered achievement tests and criterion-referenced tests, terminal and external
examinations conducted by West African Examinations Council, (WAEC), and National
Examination Council (NECO). The main reason for choosing secondary schools is because,
they are the oldest and most populated form of educational pyramid in the study area that the
issue of occupational stress and teachers’ job effectiveness could be better studied and
generalization made based on the findings.
1.8 Operational Definition of Terms
The following terms were operationally defined as:
Influence: the term means the perceived positive or negative action or control exerted by
unconducive working environment, lack of infrastructural facilities, excess workload
inadequate instructional material, lack of service training and students’ indiscipline has on
teachers’ job effectiveness in secondary schools.
Occupational Stress among Teachers: occupational stress refers to the experiences of
teachers in their work place such as: unconducive working environment, inadequate
infrastructural facilities, excess workload, inadequate instructional materials, delay of salaries,
lack of in-service training and students’ discipline which influence their job effectiveness in
secondary schools.
Teachers’ Job Effectiveness: refers to teachers’ ability to improve students’ learning in
secondary schools in North Central Zone of Nigeria as measured by students’ gains in
standardized achievement tests such as: school entrance examination, secondary school
admission test, school placement test, achievement in specific school subjects, norm-
referenced, group-administered achievement tests and criterion-referenced tests, terminal and
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external examinations conducted by West African Examinations Council, (WAEC), and
National Examination Council (NECO).
Unconducive Working Environment: refers to the absence of a conducive teaching and
learning atmosphere in secondary schools such as: dilapidated classrooms facilities, poor
furniture, dirty school premises, poor principal-teacher-students’ relationship, noisiness,
pollution among others.
Inadequate Infrastructural Facilities: refers to the inability of the government to provide
the physical facilities meant to be used for teaching and learning in secondary schools such as:
adequate classrooms, libraries, laboratories, assembly hall, sports facilities, play ground, staff
quarters, health centres which results to stressful situations for teachers.
Excess Workload: means assigning teachers of secondary schools with too much tasks
which could result into stress among teachers.
Inadequate Instructional Materials: refers to insufficient provision of teaching and
learning materials such as textbooks, charts, maps, audio tape, recorder, television, video tape
recorder, paper, pens, eraser, exercise books, crayon, chalk, drawing books, notebooks, pencil,
ruler, slate and workbooks.
Delay of Salaries: means a situation where teachers in secondary schools are not paid their
salaries as at when due which demoralizes and increase their job stress.
Lack of In-service Training: means the denial of opportunities for teachers’ opportunity to
attend conferences, seminars, workshops and symposia on educational issues which help to
update their knowledge and increase their performance in secondary schools.
Students’ Indiscipline: refers to students’ acts of misbehavior or misconducts such as:
truancy, stealing, fighting, cultism, sexual immorality, drug abuse and examination
malpractice among others which make it unpleasant for teaching and learning in secondary
schools.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE
2.1 Introduction
This chapter deals with the review of related literature in order of the
following sub-headings: theoretical framework, conceptual framework, empirical
studies and summary.
2.2 Theoretical Framework
In this section, two theories considered relevant to this study were reviewed.
They are Demand-Control Theory and Stress and Adaption Theory.
2.2.1 The Demand-Control Theory by Karasek (1979).
The demand-control theory was propounded by Karasek (1979). The theory is
focused on the balance of job requirements and autonomy. The theory states that those
who experience high demands at work with little control are more likely than other
employees to feel stressed. Furthermore, according to this theory, those who experience
low demands with high amount of control should be those who are the least stressed.
For example, someone who works in a busy coffee shop would have high demands in
that, they must make coffee in the correct way every time and within a very small time
frame. This person would also have low control because he or she would not have the
freedom to make choices about how or when the coffee is made. Those who adhere to
the demands-control theory would expect this person to be much more stressed than
someone with more control or fewer demands.
According to the theory, stress occurs when high job demands combine with
low opportunity to influence tasks and procedures, resulting in poor employee health
and low job satisfaction. Heavy workload, in- frequent rest breaks, long working hours
and shift work; hectic and routine tasks that have little inherent meaning, do not utilize
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workers’ skills, and provide little sense of control. Locus of control and self-efficacy
may have a major impact on perceived stressors and resultant stress. Thus, an increase
in control is positively correlated with job satisfaction.
The demand-control theory made particularly clear the role of autonomy in
stress at work. Many people might expect that a high demand job would be more
stressful than a low demand job but how the level of control contributes to that effect
was a novel idea within stress research at the time. Karasek (1979) further posited that a
higher amount of control helps to alleviate stress only if the individual had high self-
efficacy. The demands-control theory has clearly been questioned and improved upon
since its development in the late 1970s, but the magnitude in which it has affected
organizational research on stress is evident.
The effect of the demands-control theory on organizational stress research is
palpable. It has many applications for situations in the workplace. The demand-control
theory is such that when either the person does not fit the environment or the
environment does not fit the person, stress inevitably occurs. That is, if a person is
overqualified for a certain position or task, he or she may experience stress because the
job could seem frustrating or boring. Likewise, if a person lacks the skills necessary to
complete a certain task, he or she may feel overwhelmed. In both scenarios the
employee is not a good fit for the environment which results in emotional distress.
The relevance of demand-control theory to the study is that in order to enhance
teachers’ job effectiveness in secondary schools, any decision made by principals must
address certain situations. The making of such decisions must be seen as relevant by the
principal and accepted by the subordinates’ staff (teachers) and other relevant
educational stakeholders. If this theory is applied by school administrators in secondary
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schools, it would go a long way in helping to reduce teachers’ stress and their job
effectiveness would definitely be enhanced.
2.2.2 Theory of Stress and Adaption by Hans Selye (1976).
The theory of stress and adaption was propounded by Selye 1976. The theory
states a person depends on constraint mediation between environmental demands and
adaptive capacities. Various self-regulatory physical and emotional mechanisms are in
constant operation, adjusting the body to a changing number and nature of internal
and external stressors, agents, or factors causing intensification of stress state. The
theory described the physiological adaptive response to stress, and as a physical and
emotional state that is always present in human beings. According to Selye, the
manifestations of stress are overt and covert, purposeful, initially protective,
maintaining equilibrium, productivity and satisfaction to the extent possible.
Selye further emphasized tha,t stressers encompasses a number of stimuli
which include: eustress, daily hassles and distress. Eustress is the stress that comes
with successful adaptation and that is beneficial or promotes emotional development
and self-actualization. It is positive stress, an optimum orientation to life’s challenges,
coupled with the person’s ability to regulate life and maintain optimum levels of stress
for a growth promoting lifestyle. A moderate amount of stress, when regulatory
mechanism works within limits and few symptoms are observable, is constructive.
Daily hassles are the repeated and chronic strains of everyday life. Daily hassles have
a negative effect on both somatic health and psychological status. The exaggerated
stress state occurs when stressors are excessive or intense, limits of the steady state
are exceeded, and the person cannot cope with the stressor’s demands. Distress is
negative, noxious, unpleasant, damaging stress that results when adaptive capacity is
decreased or exhausted.
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What is considered as stressor to one person may be considered pleasurable by
another. The amount of stress in the immediate environment cannot be determined by
examining only the stressor or source of stress. Certain principles apply to most
people. The theory shows that adaptation or responses to stress throughout life are
both local and general. The local adaption syndrome, typified by the inflammatory
response, is the method used to wall off and control effects of physical stressors
locally. When the stressor cannot be handled locally the whole body responds to
protect itself and ensure survival in the best way possible through the general adaption
syndrome. The general body response augments body functions that protect the
organization from injury, psychological and physical and suppresses those functions
nonessential to life.
The implications of this theory for this study are that, it reveals the fact that
when teachers of secondary schools pass through a lot of stress on their job, they
become used to it. The uncomfortable or intolerable stress they encounter in performing
a task may eventually be perceived as normal routine and they will become used to it.
Another implication is that, when a work situation is perceived as threatening to
teachers in secondary schools, teachers may react in intensity and scope to meet the
situation. This may invariably increase their performance even though the work is not
pleasurable to them.
The reason for having a second theory is that the demand-control theory did not
sufficiently explain the implication of stressors for teachers in a school setting.
2.3 Conceptual Framework
This section reviewed the key concepts of the study such as concept of
occupational stress and concept of teachers’ job effectiveness. It also reviewed the
variables of the study such as poor working environment, infrastructural facilities,
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teachers’ excessive workload, inadequate instructional materials, delayed and non-
payment of salaries and students’ indiscipline
2.3.1 Concept of Occupational Stress
Stress is a term in psychology and biology, first coined in the biological
context in the 1930s, which has in more recent decades become commonly used in
popular parlance (Surinder, 2011). Stress as opined by Robinson (2007) is a pressure
of adverse influences, circumstances (such as stress of teaching) that disturbs the
natural physiological balance of the body. Malow-Iroff and Johnson (2006) are of the
view that stress is the individual’s response to the events (such as response to our
biological temperament, interaction with others and the environmental conditions in
which one is placed, among others and the events themselves are stressors. According
to Malow-Iroff and Johnson, life events and the stress they place on the individual are
not the problem until the individual fails to handle the situation competently and
engages in poor coping skills.
Stress at work resulting from increasing complexities of work and its
divergent demand has become a prominent and pervading feature of the modern
organizations like school. This is because, it is natural to experience work related
stress or tension or strain in the body or the mind if there is no release or outlet for the
bent-up feelings. Occupational stress is a term used to define ongoing stress that is
related to the workplace. The stress may have to do with the responsibilities
associated with the work itself, or be caused by conditions that are based in the
corporate culture or personality conflicts. As with other forms of tension,
occupational stress can eventually affect both physical and emotional well being if not
managed effectively (Singla, 2006). Monica (2004) defines occupational stress as the
physical and emotional response that occurs when the workers perceives an imbalance
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between their work demands and their capability and/or resources to meet these
demands or in simple words it is the harmful physical and emotional response that can
happen when there is conflict between job demands on the employee and the amount
of control employee has over meeting these demands.
Occupational stress may be as a result of the individual characteristics of the
person or related to his/her environment (Raheem & Jamal, 2003). An occupational
stress is any force that pushes a psychological or physical factor behind its range of
stability, producing a strain within the individuals. Knowledge that stress is likely to
occur constitutes a threat to the individual. A threat can cause a strain because of what
it signifies to the person. As occupational stress begins to take toll on the body and
mind, a variety of symptoms can result (Jeyaraj, 2013). Humphrey (2008) defines
occupational stress as emotional responses that occur when the requirements of the
job do not match the capabilities, resources, or needs of the worker. In this study,
occupational stress is taken to mean the experience by a teacher of unpleasant
emotions such as tension, frustration, anger and depression resulting from aspects of
his/her work as a teacher.
In the opinions of Manshor, Rodrigue and Chong (2003), occupational stress
is caused by lack of resources and equipment; work schedules (such as working late
or overtime and organizational climate are considered as contributors to employees
stress). Occupational stress often shows high dissatisfaction among the employees,
job mobility, burnout, poor work performance and less effective interpersonal
relations at work. According to Tsutsumi, Kayaba, Kario and Ishikawa (2009),
occupational stress is known as stress at work. It occurs when there is discrepancy
between the demands of the work place and that of individual’s. Occupational stress is
a serious work hazard which has the power to bring crises on teachers. Nadeem (2011)
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defines occupational stress as a condition arising from the interaction of people and
their jobs and characterized by changes within people that force them to deviate from
their normal functioning.
Matthew (2005:26) defines occupational or job stress as a “mechanism
whereby the human body attempts to adapt to the environment”. The body has a
normal mechanism for dealing with stressful situations that is known as the “fight or
flight” response. It is an ongoing stress that is related to the workplace. The stress
may have to do with the responsibilities associated with the work itself, or be caused
by conditions that are based in the cooperate culture or personality conflicts.
Occupational stress can be described as a condition where occupation related factors
interact with the worker to change (disrupt/ enhance) his or her psychological or
physiological condition, so that the persons mind and/or body is forced to deviate
from its normal way of functioning (Beehr & Newman, 2008). In the opinions of the
researcher, occupational stress can be defined as the level of unconduciveness
experienced by teachers in the cause of teaching which result to their ineffectiveness.
2.3.2 Concept of Teachers’ Job Effectiveness
Effectiveness is a concept that cuts across many disciplines. For instance, we
talk about the effectiveness of an educational system, the effectiveness of an
accounting system, the effectiveness of political programme, the effectiveness of
a Bank or a financial institution and the effectiveness of a community
organization. Effectiveness is normally defined in terms of the achievement of
objectives. For example, a Senior secondary School is said to have achieved
its objectives if its students perform well in the Senior Secondary School
Certificate Examination (Arinze, 2006). Effectiveness also means making sure that
the functions that influence success in an organization are carried out. Teachers’ job
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effectiveness on the other hand, has been accepted as a multidimensional construct
since it measures a variety of different aspects of teaching such as; subject mastery,
effective communication, lesson preparation and presentation (Onyeachu, 2006).
Teachers’ job effectiveness, according to Basavanthapp (2014), is teachers’ ability to
improve students’ learning as measured by students’ gains on standardized
achievement tests. The forms of standardized achievement test practiced in schools,
according to Banesh Hoffman (2008) are:
Survey Test Batteries: These are commonly used to determine general standing
with respect to group performance. The battery is a group of subject area tests, usually
containing a fairly limited sample of questions with in each subject area. Test batteries
usually have lower reliabilities than single subject survey tests because of the limited
question sample of each subject area.
Single Subject Survey Tests: These are longer and more detailed than batteries,
but only one subject area is covered by the test. Greater sampling of questions means
higher levels of reliability than survey batteries.
Diagnostic Tests: These allow for the identification of specific strengths and
weaknesses within a subject area, by subdividing the subject area into the underlying
components. Diagnostic tests are common in the areas of reading, mathematics, spelling,
and foreign languages.
Prognostic Tests: These are aptitude tests which are designed to predict
achievement in specific school subjects.
In the opinions of Ogunmakin (2013), for a teacher to be competent, he must
therefore possess the requisite knowledge and skills in the process of teaching. In the
opinions of Oredein (2000), the conditions that would make teachers effective in
teaching are; resources available to teachers, general conditions of infrastructure as
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well as instructional materials. Other factors that may contribute to teachers’
effectiveness include; relationship between the students and the teacher; teachers’
teaching experience and qualifications.
Imhanlahini and Aguele (2006) state that students’ academic scores are not the
only predictors of teachers’ effectiveness in school. Other fairer ways of evaluating
teachers’ effectiveness includes teacher preparation/knowledge of teaching and
learning, subject matter knowledge, experience, and the combined set of
qualifications measured by teachers’ performance (Darling-Hammond, 2006).
Layne (2012) defines teachers’ job effectiveness as being able to cultivate
thinking skills, stimulating interest in the subject, motivate students to learn,
clarifying concepts, presenting material well, making subject interesting, being
helpful and knowledgeable, having elocutionary skills and setting high standards. In
the views of Feldman (2008:23), effective teachers appear again and again to display
certain characteristics, while ineffective teachers tend to make the same mistakes
repeatedly.
Hildebrand (2001:7) identified some of the things more effective teachers
tend to do right. These includes:
Organization and Clarity
i. explains clearly
ii. is well prepared
iii. makes difficult topics easy to understand
iv. uses examples, details, analogies, metaphors, and variety in modes of
explanation to make material not only understandable but memorable
v. makes the objectives of the course and clearly establishes a context for
material
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Analytic/Synthetic Approach
i. has a thorough command of the field
ii. contrasts the implications of various theories
iii. gives the student a sense of the field, its past, present, and future directions, the
origins of ideas and concepts presents facts and concepts from related fields
iv. discusses viewpoints other than his/her own
Dynamism and Enthusiasm
i. is an energetic, dynamic person
ii. seems to enjoy teaching
iii. conveys a love of the field
iv. has an aura of self-confidence
Instructor-Group Interaction
i. can stimulate, direct, and pace interaction with the class
ii. encourages independent thought and accepts criticism
iii. uses wit and humor effectively
iv. is a good public speaker
v. knows whether or not the class is following the material and is sensitive to
students’ motivation
vi. is concerned about the quality of his/her teaching
Instructor-Individual Student Interaction
i. is perceived as fair, especially in his/her methods of evaluation
ii. Is seen by students as approachable and a valuable source of advice even on
matters not directly related to the course.
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2.3.3 Stress Due to Unconducive Working Environment and Teachers’ Job
Effectiveness
Working in organizations not only provides individuals with life sustaining
income but also exerts its own pressures on them. This can ultimately have negative
consequences both for achieving the goals of the organization and meeting the needs
of the individuals working in them. Thus, the work environment is a source of social
and psychological stress, which has harmful effects on the well-being of the
employees. Stress in general and occupational stress in particular is universal and is a
frequently disabling human phenomenon. Stress arising at work place has detrimental
effect on the behaviour of people, which ultimately results in personal and
organizational inefficiency.
According to Ijaduola (2008) physical working condition refers to those things
that must be available in the work place for effective office work. In the context of the
school system, working condition of teachers are those things that enable the teacher
to be able to teach effectively and contribute to the achievement of the school goals
and objectives without stress or fatigue and distraction. Subair and Awolere (2006)
state that there should be maximum use of certain physical conditions such as lighting,
adequate ventilation, well constructed buildings, sufficient windows, doors, vents and
fans to cool the heat during hot season and reduce stress among teachers. All these
improve work and health of both the teachers and the learners. Felix (2004) opines
that a good school organization must have appropriate physical conditions necessary
for effective work performance. According to Adams (2004) a quiet, cool, clean and
beautiful environment makes the teacher happy and enhances his or her performance
and productivity.
Teachers’ job effectiveness is the ability of teachers to combine relevant
inputs for the enhancement of teaching and learning processes. It is noted that
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teachers behave differently under different situations (Obilade, 2000). Stress at work
due to poor working conditions tremendously influences teachers’ job effectiveness.
Aspects of the working conditions at schools aside from the personal characteristics of
teachers, influence the degree of teachers perceived job stress (Griffith, Steptone and
Cropley, 2009).
School is an environment of continuous interactions and social relations which
may generate a psychosocially stressful work environment for teachers. Change in
teachers’ profession and role have impact on teachers job stress and teachers have to
consider not just providing on-site education but also providing a life-long learning
for students. This they do to motivate students for their own individual learning (Borg,
Riding, and Faizon, 2001). Judge (2007) states that working in an overcrowded room
or in a visible location where noise and interruption are constant can increase anxiety
and stress.
Wilson (2003), Okunuga (2005) and Ijaduola (2008) caution that with poor
physical working condition, there are usually mental fatigue, truancy, frustration,
discomfort, and poor health; all those consequently increase stress of teachers as well
as reduce teachers’ productivity. Banmeke (2006) also lends credence to the fact that
lack of adequate and improper physical conditions in the teachers’ office as well as in
the classrooms dampens teachers and affect their job effectiveness in terms of
improper lesson preparation and delivery, poor assessment and marking of students’
scripts and poor classroom management.
Aladesanmi and Olaoye (2000) observe that cleanliness is another aspect of
the physical condition that if not properly taken care of may result to job stress. A
dirty school environment is unpleasant to teachers and it affects their state of mind
which results to their inability to deliver lessons, well. Mills (2003) explains that a
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clean school office contributes not only to the health and general well being of the
teachers but also to the neatness and accuracy of their lesson preparation and delivery.
Mills further state that a teacher working in a dirty class will tend to be demoralized
and unhappy to put in his/her best in teaching the students. Other prerequisites of
proper physical working conditions include adequate floor covering, adequate
ventilation, rest rooms, recreation facilities, curtain services, health, safely and fire
precaution, good furniture and unpleasant decoration of the school.
Ma and Macmillan (2010) found that poor working conditions and time
pressures predicted burnout for rural school teachers while pupil misbehaviour and
poor working conditions predicted burnout for urban school teachers. In addition to
school type and location, workplace conditions have been found to impact on the job
effectiveness of teachers. According to Ma and Macmillan in Canada (2010)
workplace stress such as administrative control, teaching competence and
organizational culture negatively affect teachers’ job effectiveness.
Good working conditions such as good relationships and a suitable workload
at schools have positive influences both on schools and teachers. Some of these
positive influences are reducing teachers’ stress, turnover, absence, sickness, and are
increasing teachers’ motivation, job satisfaction, cooperation, and effectiveness in
classrooms, and increasing student achievement (Direk, 2003). Kinsman (2001) states
that there are hardly any nearby primary health care services in schools where female
teachers with babies can send them in case of an emergency. The absence of such
basic facilities nearby is a major source of teacher de-motivation for female teachers
as some would have to go to somebody’s house or to a distant place to seek medical
services for their nursing baby.
Taiwo (2004) and Ojekule (2006) posit that school environments are dynamic,
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but the most dynamic factor in school is the human factor. Workers today are a lot
more educated than before and are more likely to raise questions about their
environment at work. That is perhaps why Ijaduola (2006, 2008) notes that many
employers do not only meet this elementary condition but recognize that good
working conditions reduce work stress and improve job effectiveness. Unpleasant or
dangerous physical conditions such as crowding, noise, air pollution, or ergonomic
problems as well as unrealistic deadlines, low levels of support from supervisors are
known to cause occupational stress and invariably lower teachers’ job effectiveness
(Work Safe, 2006).
2.3.4 Stress due to Inadequate Infrastructural Facilities and Teachers’ Job
Effectiveness
Infrastructural facilities are referred to the physical facilities commonly
referred to as things of education. They include school buildings, classrooms,
assembly hall, laboratories, libraries, students’ hostels, staff quarters, health centres
and sport facilities (Idoko, 2005). According to Okorie and Uche (2004)
infrastructural facilities contribute directly or remotely to the teaching and learning
process in the educational system. They give educational institutions their appropriate
shape and atmosphere for teaching and learning.
In the opinions of Ozigi (2007) infrastructural facilities are essential tools that
that help to facilitate teaching. It does not only ease the work of teachers by reducing
stress of teaching but also enable the students understand the teachings very well.
According to Ozigi, no matter how experienced, competent and knowledgeable a
teacher is, his efforts to impact knowledge into the learner will be hampered by the
absence of necessary facilities such as good classrooms with chairs and desk, good
staffroom, good toilet facilities, health clinics and portable water.
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Abenga (2005) added that lack of facilities create anxiety in the task of
teaching thereby making teaching difficult and reducing teachers performance on their
job. UNESCO (2000) suggests that at least, there should be a good staff room where
teachers can feel relaxed and comfortable, especially sitting in arm chair with a cup of
tea prepared and served to the staff. This means that a good staff room with showering,
washing and toilet facilities will do much help not only to staff but also fortunate
individuals who have to stay in the office of school environment for a little or long
time.
Uganga (2002) postulates that in order to meet the physical needs of staff and
students, a safe structure, adequate sanitary facilities, a balanced visual environment
and appropriate thermal condition and sufficient shelter for work need to be provided.
The absence of these facilities increase stresses as well as make them ineffective in
performing their teaching task. Ukeje (1992) in Ivagher (2012) notes that inadequate
physical facilities can lead to undesirable behaviour among teachers as well as
increase their stress in teaching because, large group interaction require adequate
physical space and equipment.
Ozumba (2001) listed some facilities needed for effective teaching and
learning in schools such as classrooms, buildings, libraries, assembly halls, staff
quarters, play ground. According to him, these facilities are found very few or not
available in some schools which adversely affect the teachers’ job effectiveness
because of lack of adequate teaching and learning facilities and infrastructure.
Asemah (2010) maintains that, the provision of good and adequate infrastructure
facilities can be a motivating force that can enhance for teachers’ job effectiveness.
This is because, it helps the teachers to deliver their lessons effectively without much
stress. Asemah further notes that the presence of adequate infrastructural facilities in
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schools eases tension on the part of the teachers and hence improves their
performance.
Orhungur (2004) opines that the extension of existing infrastructures like
classrooms, repairs and maintenance of school buildings, provision of desks, chairs,
ventilated windows, doors and lighting are important in curtailing of teachers’ stress.
This brings about effective lesson preparation delivery as well as proper assessment of
students. According to Orhungur (2004), a situation whereby classrooms are
dangerously overcrowded with too many students, no well ventilated windows and
doors and the roof very rough without ceiling, the stress of teachers will be much
which might demoralize them in going to teach in such situations and hence his job
effectiveness will be affected.
2.3.5 Stress due to Excessive Workload and Teachers’ Job Effectiveness
Teaching load refers to the number of hours taught per week by a teacher
(Bamisaye, 2008). Kantowitz and Simsek (2001) define workload as-an intervening
variable that modulates the tuning between the demands of the environment and the
capabilities of the organism. Overloading of teachers entails giving teachers extra
hours in their lesson and assigning of too much non-teaching duties (Denga, 2002).
Teachers who are bombarded with work, such as engagement in lesson
preparations and delivery, grading, filling out report forms dealing with students’
discipline day in day out may not have time to relax or even take care of their
personal needs. Moreover they may not have time to interact with other significant
people in their lives like spouses and children. These conditions may easily lead to
chronic stress with the consequence of burnout. Teacher burnout is a type of chronic
response to the cumulative impact of work stress which according to Ngeno (2007)
has a negative impact on the teachers themselves and on the pupils they teach.
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When referring to teacher’s task-based stress, Dsouza (2003), puts more
emphasis on the work-load. He explains that more load means having more work than
one can perform in a given amount of time. Overloaded teachers feel hurried, have too
many tasks to do, too many decisions to make and find themselves constantly behind
schedule, and worry about time and deadlines. Morgan and Leary (2004) emphasize
that a teacher who is overloaded by a heavy workload will be forced to reduce
teaching to lecturing. Akpakwu (2010) posits that duties and responsibilities should be
assigned to staff according to their abilities most especially in their areas of
specialization. In doing so, care must be taken not to overload the staff with duties.
Akpakwu further maintains that overloading teachers with duties and teaching hours
do not motivate them because they feel over worked by their institutions and in the
final analysis, they may become ineffective in the discharge of their duties.
According to Hepburn and Brown (2001) teacher work overload is related to
paper work, time budgets and excessive deadlines. They also acknowledge that the
teaching profession has become increasingly stressful as teachers have to meet many
almost impossible deadlines and many responsibilities not to mention the excessive
amount of time they spend on work related tasks. Many a time, teachers have to
undertake school work home, teach more classes of different levels per weeks and are
heavily involved in extra-curricular activities weekly. These are further identified by
Hepburn and Brown (2001) as important factors in increasing teacher work load
which invariably influence their job effectiveness.
Gaillard (2001) points out that over workload and time pressure cause job
stress among teachers. This ranges from too much work, taking work to the home,
less time, paper work and computer work, number of teachers, changes in educational
policies and non-responsibilities, lots of things to remember, focusing on many things,
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meeting with colleagues and parents, tight deadlines, non-teaching hours and things to
do apart from teaching. These tend to affect teachers’ job effectiveness. Larson (2004)
state that the stress of overload is unhealthy for the individual, heavy employee
workloads may be beneficial for the organization. This situation often results in
conflicts between employees and employers over workloads. Variety in the work
environment enhances interest and challenge and has been reported as a key factor in
employee job satisfaction.
Role demands could be stressful when they are excessive (role overload)
(Johnson, 2005). For instance, academic overload comes when teachers experience
increased responsibilities (Stress, 2008). The daily interactions with students and co-
workers and the incessant and fragmented demands of teaching often lead to
overwhelming pressures and challenges, which may lead to stress (Brown & Uehara,
2008). According to Borg and Riding (2001) the risk for a work overload is obvious.
Stress and what is often called “burnout” among teachers are the consequences. Borg
and Riding looked at burnout as a syndrome of exhaustion, cynicism, and reduced
professional efficacy. Exhaustion refers to feelings of strain, particularly chronic
fatigue resulting from over tasking work.
Denga (2006) opines that the workload of teachers should be considered in
terms of the number of hours, the number of students per class and the number of
classes to be taught by a teacher. There should be a conscious effort to distribute work
fairly with reference to the teachers’ qualification, competence, nature of subject, time
required for marking and pupils’ characteristics to avoid overstressing of teachers
which could result to serious tiredness and less job effectiveness. Obi (2004) observes
that the major effect of excess workload is stress. According to Obi, stress due to
excess workload always manifest in poor concentration, exhaustion and difficulty in
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decision-making. And if such situation continues, one can collapse thereby making
him to be inefficient and effective in the performance of his job.
2.3.6 Stress due to Inadequate Instructional Materials and Teachers’ Job
Effectiveness
Instructional materials are referred to as objects or devices that assist the
teacher to present a lesson to the learners without much stress in a logical manner
(Ikerionwu, 2000). In his own perspective, Fadeiye (2005) saw instructional materials
as visual and audio-visual aids, concrete or non-concrete materials, used by teachers
to improve the quality of teaching and learning activities. Instructional materials are
essential and significant tools needed for teaching and learning of school subjects to
promote teachers’ efficiency and improve students’ performance. They make learning
more interesting, practical, realistic and appealing. They also enable both the teachers
and students to participate actively and effectively in lesson sessions. They give room
for acquisition of skills and knowledge and development of self- confidence and self-
actualization.
Akpakwu (2010) opines that staff in educational institutions with adequate
instructional facilities such as classrooms, textbooks, good offices and adequate
instructional materials feel less stressful to their job and are always agitated to put in
their best because with working materials, they feel highly motivated and do not
grumble. Akpakwu further states that staff of educational institutions that lack work
tools and materials are always agitated to seek transfer to other institutions that can
provide them with adequate working materials that will ease their stress and give
them satisfaction in the performance of their duties such as in teaching the students. In
a similar vein, Ada (2002) observes that in an environment where teaching and
learning materials are lacking, the teacher relies much on verbal explanations which
becomes more stressful for him and consequently, students find it difficult to
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comprehend the explanations without teaching aids.
In their own views, Olumorin, Yusuf, Ajidagba and Jekayinfa (2010) observe
that instructional materials help teachers to teach conveniently and the learners to
learn easily without any problem. They asserted that instructional materials have
direct contact with all sense organs. Kochhar (2012) avers that instructional materials
are very significant learning and teaching tools. He further states that they ease the
stress of teaching and suggested the needs for teachers to find necessary materials for
instruction to supplement what textbooks provide in order to broaden concepts and
arouse students’ interests in the subject. According to Abolade (2009), the advantages
of instructional materials are that they are cheaper to produce, useful in teaching large
number of students at a time without much stress, encourage learners to pay proper
attention and enhance their interest.
In his opinion, Okwo (2005) posits that the availability of instructional
facilities and materials is important. Okwo observes that, lack of instructional
materials and facilities has a direct impact on teachers’ motivation, satisfaction and
job effectiveness. Okwo went further to say that, inadequate teaching materials
strongly lead to stress for teachers causing them to be less effective and less
committed to work. Akinleye (2010) attests that effective teaching and learning
requires a teacher to teach the students with instructional materials and use practical
activities to make learning more vivid, logical, realistic and pragmatic. Esu, Enukoha
and Umoren (2004) agree that instructional materials are indispensable to effective
teaching and learning activities.
In a similar view Polydore (2001) states that in the case whereby the teachers
particularly in an educational institution lack instructional facilities and the basic
instructional materials that will facilitate their effective teaching, they may become
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bored and hence agitate to seek transfer to institutions that can provide them with
instructional materials. In the same vein, Jegede (2001) asserts that inadequate
teaching facilities leads to stress by teachers causing them to be less effective and less
committed to work. He listed some of these as: text books, school library, science
laboratory/equipments, introductory technology workshop, chalkboard, over head
projector, slides and stationeries among others. All the above have influence on the
motivation of teaching performance and student improved academic achievement.
Ozumba (2001) observes that, inadequate supply of instructional materials and
tools for teaching can render the effort of qualified teachers useless. This is because,
materials and tools such as text books, chalkboard, syllabus, audio-visual, sporting
equipments are very important when teaching the students. According to him,
teachers alone cannot teach well if the items to be seen by the students are not made
available hence the teachers might become dispirited in teaching the students.
Pheneata (2000) states that one of the factors inhibiting teachers’ job
effectiveness is shortage of instructional materials such as textbooks, good chalk
board, laboratory equipments and workshop, software, audio-visual aids, stationeries
and other materials that facilitate effective teaching and learning. According to him,
the absence of the aforementioned does not demoralize the teachers but increase stress
on the job as well as renders teaching ineffective. Okeke (2005) in a similar view
holds that, the reason for the running all over places by science teachers to collect
specimens and other practical materials that schools need to use during class
demonstrations and experiments is because of shortage of the supply of laboratory
equipments and those present, outdated. According to Okeke this causes more stress
to them as well as demoralizes them in putting in their best towards performance.
2.3.7 Stress due to Delayed Salaries and Teachers’ Job Effectiveness
A salary is a form of periodic payment from an employer to an employee,
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which may be specified in an employment contract. It is contrasted with piece wages,
where each job, hour or other unit is paid separately, rather than on a periodic basis
(Kato, 2014). The issue of salaries has been the biggest issue causing stress among
teachers in Nigeria in recent times. This is because, most often, it takes several
months before they are paid. During this period of non-payment of salaries, according
to Amadi (2003), such teachers undergo serious stress on their job hence they find it
difficult to meet their needs. This tends to adversely affect their performance on the
job. According to Maicibi (2003), promptness of payment is important because the
workers need to meet responsibilities. Maicibi argues that if salaries are released in
time the workers will be happy to work without any feeling of stress.
Santavirta, Solovieva and Theorell (2007), report that teachers experience high
levels of stress as a result of poor remuneration packages and fringe benefits in spite
of the volume and challenging work that they do. Lovel (2001) asserts that most times,
when teachers of secondary schools are misbehaving especially by being unserious
with their teaching task, it is as a result of unsatisfactory condition of service
especially on the issue of low salary allowance paid and sometimes not regular and
prompt as compared to other professionals. This causes a lot of stress in them as well
as affects their job effectiveness.
Joule (2005) buttresses that the issue of delay or non-payment of teachers’
salaries leads to high job stress and low teachers morale and the temptation to leave
such job for other greener pastures. This means that when salaries of teachers are
adequately and promptly paid, teachers are motivated to effectively perform their
assigned task. Maslow (1954) in Amalu and Uche (2014) observes that for a hungry
man no other interest would exist except food. Similarly, if teachers’ salaries are not
paid as on time so as to sustain them and their families, they would encounter stress
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and subsequently neglect their duty. Bello, Onyene, Fabiyi and Oladipo (2009)
observe that cash bonuses served as the stimulant which enhances teaching
effectiveness among workers, especially when such bonuses were made contingent
upon performance.
If principals create an atmosphere where teachers’ ambitions are frustrated,
they tend to be demoralized and as Ofoegbu (2004) rightly points out that motivation
in terms of payment of teachers’ salaries as a force when denied or delayed can
hamper performance, cause stress, discontentment, low self-worth and frustration
which may subsequently reduce teaching effectiveness. Supporting Ofoegbu’s views,
Melogosa (2004) explain that when someone suffers from the effect of stress, his
perceptive abilities, memory, and common sense may actually increase for a limited
time because a little amount of stress spurs an individual to work hard. However,
when the stress continues for too long, his abilities begin to decline. Melogosa
experiences mental and intellectual difficulties which may result to difficulty in
concentration, loss of memory, ability to reason to solve problem and take decisions
will be negatively affected.
Amadi (2003) observes that the irregular or non-payment of salaries is one of
the major problems facing the teaching profession in Nigeria. According to Mbanefoh
(2002) practicing teachers are particularly concerned about the late payment of
salaries and the non-payment of salaries and the non-payment of fringe benefits rather
than other non-monetary incentives. School principals often complained about
teachers not willing to work because of delays in payment of their salaries. Ayeni
(2005) and Ubom (2002) observed that prompt payment of salaries to teachers
reduces their stress and increase greater commitment to teaching.
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Dugguh (2004) maintains that prompt payment of salaries and allowances and
bonuses go a long way in reducing stress of teachers thereby motivating them towards
job effectiveness which measures the profitability of the school. Donald (2011) asserts
that a delay in payment of teachers’ salaries is synonymous to a reluctant attitude in
performing their assigned tasks. Okebukola and Jegel (2003) opine that stress leads to
disinterestedness, low commitment to work, and lack of steam among Nigerian staff
which in many institutions are connected with the issue of non-payment of teachers’
salary.
2.3.8 Stress due to Lack of In-Service Training and Teachers’ Job Effectiveness
The use of science and technology with its attendant challenges in the 21st
century has become pertinent for school administrators to keep their teachers abreast
with new knowledge and new methods of teaching so as to ease the stress of teaching,
improve their job effectiveness and avoid repetition of concepts and ideas. This calls
for the need for the provision of in-service training such as attending of seminars,
workshops, conferences, study leave with or without pay and symposia in educational
matters. In-service training programme is seen as the process of continuous updating
of teachers’ knowledge, skills and interests in chosen field. It is a means for
continuous professional growth, which encourages the extension of technical
assistance by teacher-educators. In-services teacher education is an integral part of
staff development programme, which is organized for teachers while in service
(Nakpodia, 2008).
Akinbode (2006) observes that teachers who had low commitment to the
profession prior to training became highly committed after they were given
opportunity to go for in-service training. Thus, in-service training boost teachers’
morale and it engenders positive job effectiveness among them. Dugguh (2004)
observes that in-service training improve teachers’ skills and boosts their motivation.
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This in turn leads to job effectiveness, less job stress and increased profitability in the
institution.
According to Jibowo (2004), in-service training helps teachers to be abreast
with current developments and trends in classroom instruction, and this exposure no-
doubt leads to job effectiveness, reduction of stress and after motivation on the job.
Where the teachers are deprived of the opportunities, they might not likely live up to
expectations and when frustration sets in, that might reflect in poor attitude to work.
Akinyemi (2008) suggests that if the African teacher is to cope adequately with the
movement task that lives ahead of him, he has to be well trained on his job, he must
be willing to share new information and skills with his fellow teachers, seek mere
knowledge and above all, be flexible and willing to experiment and not be afraid of
failure.
Edem (2007) opines that availability of educational opportunities particularly
in-service training and study leave enhances teachers on their job by reducing the
extent of job stress while their absence demoralize teachers and render them
ineffective and incapable. Edmunds (2009) opines that teachers’ professional needs
must be given considerations. This includes attending workshops, seminars, sharing
of teaching aids as well as motivation on pedagogical and content knowledge. This is
important in improving teachers’ professional needs. This makes them happy with
their job, less stress as well as enhances their job effectiveness.
According to Cocusure (2004) promoting teachers’ quality through in-service
training or education is a very important factor in improving their job performance.
Similarly, Edelfelt (2002) points out that through in-service training, the teacher
becomes responsible for his own growth and effectiveness feel more belonging to the
institution and this lessens his emotional stress in the performance of his assigned
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duties. Handerson (2002) asserts that the continued activities of training and re-training
programmes for the teachers help to enhance their job effectiveness and that of the
entire educational system.
In the words of Edem (2007), availability of educational opportunities
particularly in-service training and study cause, less stress and can enhance teachers on
their job while their absence demoralize teachers and render them ineffective and
incapable. Similarly Dugguh (2004) observed that in-service training improves
workers’ skills and boosts their morale.
2.3.9 Stress due to Students’ Indiscipline and Teachers’ Job Effectiveness
Indiscipline is misbehaviour in any or all of the following areas; respect for
school authority, obedience of rules and regulations, and maintenance of established
standards of behaviour (Thornberg, 2008). Indiscipline appears to have become one of
the most common complaints of teachers all over the world today. Maphosa and
Mammen (2011) assert that the issue of students’ indiscipline has taken centre stage
for a long time both internationally and nationally. According to Maphosa and
Mammen, in the United Kingdom for example, there are many cases of classroom
disorders. A lesson depends on many factors to reach an acceptable level of success
one of which is discipline in the classroom which causes a lot of stress to teachers.
Discipline in the classroom is a prerequisite if any meaningful learning is to take place.
Nakpodia (2010) defines discipline as methods of modeling character and of
teaching self control and acceptable behavior. It implies self control, restraint, and
respect for self and for others. Indiscipline on the other hand, is misbehavior in any or
all of the following areas; respect for school authority, obedience to rules and
regulations, and maintenance of established standards of behavior. School discipline
can be described as all the strategies that can be used to coordinate regulate and
organize individuals and their activities in the school (Thornberg, 2008:37) and put in
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place provision and procedures necessary to establish and maintain an environment in
which teaching and learning can take place.
Students’ misbehavior, such as cultism, examination malpractice, general
indiscipline and rudeness to teachers and administrators, has become a common
feature of our students in secondary schools today. It is therefore, little surprising that
it is a major source of worry among academic administrators of secondary schools.
Omoregie (2008) found that students’ indiscipline is a major source of stress among
secondary school teachers which is making their job tough for them and ineffective in
the performance of their job.
According to Nakpodia (2010) and John (2013) disciplinary problems is a
major cause for teachers to feel insecure. Serious breaches of school policy can have
profound negative effects on teachers by causing them stress. Teachers subjected to
abuse or intimidation report experiencing fears for their safety, lack of sense of dignity
at work, intense feelings of anger, humiliation, isolation and depression (Azizi 2009).
In a view by Amogne (2014), students’ misconduct in the classroom interferes with
teaching and learning and is thought to be precursor to later school dropout and a
leading contributor to teachers’ stress and attrition which tends to affect their job
effectiveness.
Disruptive classroom behaviours cause harm in classroom. Finn, Fish and
Scott (2008) and Oliver (2011) are of the view that when students misbehave they
learn less and keep their peers from learning. Teaching contact time is reduced as more
time is devoted to managing misbehaviour rather than teaching which invariably affect
the teachers’ job effectiveness. School discipline issues such as disruptive behavior
and violence also have an increased effect on teacher stress and burnout (Smith and
Smith, 2006). A major body of research by Ingersoll and Smith (2003) support the fact
43
that classroom organization and behaviour management competencies considerably
affect the perseverance of new teachers in their teaching careers.
Gyamera (2005) observes that students’ indiscipline causes much stress on
teachers and thereby making some lose concentration on their job thereby making
them ineffective. In another view, Appiah (2007) observes that indiscipline may cause
a sudden decrease in classroom achievement. According to him, student indiscipline
poses a great challenge to teachers and principals because they are saddled with how
to motivate students.
Kyriancou (2001) observes that most teachers are exposed to prolonged stress
due to the time and efforts used in tackling disciplinary problems among students.
Kyriancou further state that discipline and behaviour problems are bound to be a major
challenge to the teacher. This eventually culminates into burnout. As a result of
burnout the previously committed teachers become detached from their jobs or
continue with the job mechanically because they have no other option otherwise.
Teachers experiencing burnout have low commitment and enthusiasm towards their
work which can be reflected in their job performance.
2.4 Empirical Studies
This section reviewed empirical studies found relevant to the subject matter in
this study.
Amusan and Olaniyi (2012) conducted a study on occupational stress and
workers’ environment as correlates of job effectiveness in secondary schools in Ijebu-
Ode Local Government of Ogun State. The purpose of the study was to examine
occupational stress and work environment as correlates of teachers’ task performance.
Five research questions and five research hypotheses guided the study. The study
adopted an ex-post facto research design. The population of the study consisted of
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1,948 teachers. 330 teachers were used for the study. A questionnaire titled
Relationship among Occupational Stress Work Environment and Teachers’ Task
Performance (ROSWETTPQ) was used in collecting data for the study. Mean and
Standard deviations and Pearson Product Moment Correlation and Multiple
Regressions were used as tools for data analysis. The hypotheses were tested at 0.05
level of significance. The findings revealed that occupational stress and work
environment had significant positive relationship with job effectiveness. It was also
revealed that if all elements causing stress on the job were absent, the teachers’ job
effectiveness would be enhanced. It was recommended that school heads or principals
should ensure that all measures are put in place to reduce occupational stress in the
schools. The relevance of this study to the present one is that it discussed about
working environment which is a variable of concern to the present study. It also
exposes the fact that a conducive working environment will help to release the stress
of teachers and makes them happier with their job which will invariably increase their
performance. The difference between the previous and present work is that, the
previous study was carried out in Ijebu-Ode Local Government of Ogun State while
the present study was conducted in the North Central States of Nigeria. The previous
study adopted post –facto research design, while the present study adopts descriptive
survey design. Only questionnaire was used in collecting data in the previous study,
while the present study used both questionnaire and interview schedule.
Mpho (2013) conducted a study on linking the school infrastructural facilities
condition to teachers’ level of teachers’ job effectiveness in secondary schools in the
South central region of Botswana. The purpose of this study was to explore how the
school infrastructural facilities influence teachers’ job effectiveness in secondary
schools. Three research questions and three research hypotheses guided the study.
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Descriptive survey design was adopted for the study. The population of the study
comprised 2591 junior secondary school teachers. 314 junior secondary school
teachers were used for the study. A questionnaire constructed by the researcher titled
linking the school infrastructural facilities conditions to teachers’ questionnaire
(LSIFCTQ) was used for data collection. Mean scores were used to answer the
research questions and Pearson Moment Correlation analysis was used to test the
hypothesis at 0.05 level of significance. The findings indicated that the state of
infrastructural facilities significantly influenced the teachers’ level of job
effectiveness in secondary schools. It was recommended that school infrastructural
facilities should be adequately provided by school administrators and the quality
maintained so as to create a better learning and teaching environment. The relevance
of this study to the present one is that both studies are conducted in secondary schools,
they both addressed the issue of school infrastructural facilities as it seem to influence
teachers’ job effectiveness. Also, both studies used descriptive survey design. The
difference between the studies is that, while the previous study was on linking school
infrastructural facilities with teachers’ level of job effectiveness in secondary schools
in the South central region of Botswana, the present study is on influence of
occupational stress on teachers’ job effectiveness in secondary schools in North
Central States of Nigeria. The previous study only addressed one variable of teacher
stress (infrastructural facilities), while the present study is concerned with seven
variables of teacher stress namely: poor working environment, inadequate
infrastructural facilities, excess workload inadequate instructional materials, lack of
in-service training and students’ discipline. Only questionnaire was used in collecting
data in the previous study, while the present study is using both questionnaire and
interview schedule. Only junior secondary school teachers were used as population
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and sample in the previous study while the present study considered all categories of
teachers in secondary schools.
Kayode, Abisoye, Rachael and Victor (2012) conducted a study on
infrastructural facilities as determinants of effectiveness among secondary school
teachers in Ogun State, Nigeria. The purpose of the study was to investigate the
influence that physical facilities exert on secondary school teachers’ productivity in
Ogun State. Four research questions and four research hypotheses guided the study.
The study adopted the descriptive research survey design. The population of the study
was made up of 3,200 teachers in four zones of Ogun State. 440 teachers were used as
sampled respondents for the study. Simple random sampling technique was used to
select the sample size. The instrument used for the study for data collection was called;
Physical Working Condition and Teachers’ Productivity Questionnaire (PWCTPQ).
Mean and standard deviations were used in answering research questions while the
chi-square statistic tool was used to test the hypotheses at 0.05 level of significance.
The findings indicated that availability of adequate physical working condition led to
job satisfaction and subsequent increase in effectiveness, that shabby and
unconducive working environment contributed to the high rate of malingering and
truancy among teachers and that there is a significant relationship between physical
working conditions and secondary school teachers’ productivity. The researcher
recommended that employers of teachers should endeavour as much as possible to
make funds available for the provision of adequate physical facilities such as
classrooms and offices; since their non-availability or inadequacy lower employees’
productivity. The relevance of these findings to the study is that it revealed that
satisfaction and productivity of teachers is also determined by the availability of
adequate physical working condition. Both studies adopted descriptive survey design.
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The difference between the studies is that, while the previous study was concerned
with infrastructural facilities as determinants of productivity among secondary school
teachers in Ogun State, Nigeria, the present study is concerned with influence of
occupational stress on teachers’ job effectiveness in secondary schools in North
Central States of Nigeria. The previous study only addressed one variable of teacher
stress (infrastructural facilities), while the present study is concerned with seven
variables of teacher stress namely: poor working environment, inadequate
infrastructural facilities, excess workload inadequate instructional materials, lack of
in-service training and students’ discipline. Only questionnaire was used in collecting
data in the previous study, while the present study is using both questionnaire and
interview schedule.
Florence, Yinusa and Metu (2015) conducted a study on the causes and impact
of stress on teachers’ job effectiveness as expressed by secondary school teachers in
Nigeria. The purpose of the study was to examine the causes and impact of stress on
teachers’ job effectiveness as expressed by secondary school teachers in Nigeria. Four
research questions formulated were directed towards issues investigated. The
descriptive survey research design was employed for the study. The target population
for the study comprises of 3621 secondary school teachers in Osun State. A total 300
primary school teachers were randomly selected to form participants for the study.
Simple random sampling technique was used to select the sample size. A validated
Instrument titled “Causes and Impact of Stress on Teachers Productivity
Questionnaire” was administered to the participants. Data collected were subjected to
percentage analysis of variance and t-test analysis. The results revealed that majority
of primary school teachers were stressed on the job and this had negative impacts on
their effectiveness. The study revealed that lack of job satisfaction, inadequate school
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facilities, were major causes of stress among primary school teachers. The study also
revealed that stress had negative impacts on teachers’ job effectiveness. The study
recommended the need for government to improve teachers’ conditions of service;
teachers special salary scale to be implemented by government; adequate
infrastructural facilities should be provided in schools; establishment of counseling
unit in schools to cater for both teachers and students. If the predisposing factors for
stress are left unattended to, resultant consequences can have substantial effects on
teachers’ job effectiveness. The relevance of this study to the present one is that both
studies were carried out in secondary schools and touched on the issue of teachers’
job effectiveness. The difference between the studies is that, while the previous study
was carried out in Osun State, the present study is in North Central States of Nigeria.
The previous study investigated the causes and impact of stress on teachers’ job
effectiveness as expressed by secondary school teachers in Nigeria, while the present
study is concerned with the influence of occupational stress on teachers’ job
effectiveness in secondary schools in North Central States of Nigeria. The population
and sample for the previous study was primary school teachers, while the present
study population and sample is secondary school teachers.
Haastrup and Adenike (2013) conducted a study on the various sources of
stress among teachers of secondary schools in Ekiti State. The purpose of the study
was to identify the various sources of stress among secondary school teachers in Ekiti
State. Four research questions and four research hypotheses guided the study. The
descriptive survey research design was adopted for the study. The population of the
study comprised 2,174 teachers in public secondary schools in Ekiti State. 280
teachers were used for the study. A self designed questionnaire titled ‘Stress among
Teachers’ Questionnaire (SATQ) was used for data collection for the study. The data
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for the study were analyzed using both descriptive and inferential statistics. The
descriptive statistics used include frequency counts and percentage scores while the
inferential statistics used was the Pearson Product Moment Correlation. The
hypotheses were tested at 0.05 level of significance. The study revealed that poor
working conditions, poor relations with super ordinate and late payment of teachers’
salaries, inadequate physical facilities, indiscipline among others were the major
sources of stress among teachers in the state. The study also revealed that organizing
one’s time effectively is the main strategy of coping with stress among teachers. The
study further revealed a significant relationship between sources of stress and the
teaching effectiveness of the teachers. Based on the findings of the study, it was
recommended that government should improve the working conditions of the teachers
through better pay and some other social facilities. The relevance of these findings to
the study is that it has exposed the various sources of stress which infrastructural
facilities are among and a variable investigated in the present study. It has also created
awareness to school administrators on the need to address the issue of stress issues as
it pertain school management. The difference between the studies is that, while the
previous study was carried out in Ekiti State, the present study is conducted in North
Central States of Nigeria. The previous study is concerned with various sources of
stress among teachers of secondary schools in Ekiti State, while the present study is
on influence of occupational stress on teachers’ job effectiveness in secondary schools
in North Central States of Nigeria. The previous study used only four research
questions and hypotheses, while the present study formulated seven research
questions and hypotheses.
Farah and Uzma (2013) conducted a study on teachers’ workload and job
satisfaction in public and private secondary schools in Lahore city, Pakistan. The
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purpose of the study was to investigate how organizational justice affects employee’s
workload and job satisfaction in public and private secondary schools. Five research
questions and five research hypotheses guided the study. Descriptive survey research
design was employed for the study. The population of the study comprised 2,581
teachers. Three hundred and eighty teachers constituted the sample of the study. A
questionnaire constructed by the researcher titled Teacher Workload and Job
Satisfaction Questionnaire (TWJSQ) was used for data collection for the study. Data
collected were analyzed using SPSS in terms of frequency, t-test and ANOVA. The
result showed that overall government school teachers are more flexible and satisfied
with their working hours and working conditions as compared to private school
teachers. The findings also revealed that teachers’ workload determined their level of
stress and job effectiveness in school. It was recommended that workload should be
reasonable for every teacher. The relevance of this study to the present on is that it
revealed the fact that too much work load giving to teachers will increase their stress
and make them bored with teaching. This is what the present study sought to know
using the same teachers’ workload as a variable which is also used in this study. Both
studies adopted descriptive survey research design. The difference between the
previous and present study is that, while the previous study investigated teachers’
workload and job satisfaction in public and private secondary schools, the present
study is concerned with influence of occupational stress on teachers’ job effectiveness.
The previous study was carried out in Lahore city, Pakistan, while the present study is
conducted in North Central States of Nigeria. The previous study only used
questionnaire for data collection while the present study used both questionnaire and
oral interview schedule.
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Ezeocha (2002) conducted a study on instructional materials and its
importance in secondary schools in Anambra State. The purpose of the study was to
investigate the influence of instructional materials on teachers’ job effectiveness in
Anambra State. Four research questions and four research hypotheses were
formulated in guiding the conduct of this study. Ex-post facto design was employed.
The population of the study comprised of 2,833 teachers in Anambra State. He used a
sample of 400 teachers which was drawn from 20 randomly selected secondary
schools. A questionnaire was used for data collection. In the analysis of data, simple
percentage; ANOVA and t-test were used as the statistical tools. He found out that;
teachers perform much better when they are provided with the most needed teaching
and learning materials; adequate provision of instructional facilities can also enhance
students’ academic performance through the effort of teachers and lack of resource
materials for teaching and learning strongly lead to experience of stress by teachers
causing them to be less effective to work performance. The relevance of this study to
the present study is that the study is on instructional materials which is also a variable
revealed in the present study. Both studies were conducted in secondary schools
which showed a similar experience of the influence instructional material has on
teachers’ job effectiveness. The difference between the studies is that, the previous
study was concerned with instructional materials and its importance in secondary
schools in Anambra State, while the present study is on influence of occupational
stress on teachers’ job effectiveness in secondary schools in North Central States of
Nigeria. The previous study adopted ex-post facto design for the study, while the
present study adopted descriptive survey design.
Kato (2014) conducted a study on the relationship between salaries and the
level of teachers’ job effectiveness among Uganda Christian University. The purpose
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of this study was to establish the relationship between the salary (amount) and the
level of employee (academic staff) job effectiveness at Uganda Christian University.
Two research questions guided the study. The researcher used descriptive survey
research design. The population of the study comprised of 267 Uganda Christian
University academic staff inclusive of Deans of faculties, heads of departments,
lecturers, tutors as well as teaching assistants. The sample of the study was 50 Deans
of faculties, lecturers, Tutors /teaching assistants and Administrative Assistants.
Questionnaires were used to collect data for the study. Frequency tables and
percentages were used for the analysis. It was found that there was a significant
relationship between salaries and teachers’ job effectiveness. There was a significant
impact on the level of teachers’ job effectiveness at UCU if salaries are delayed. It
was recommended that school administrators should enable to pay staff salaries on
time to boost their morale towards effective job performance. The relevance of the
previous study to the present study is that, both studies addressed the issue of salaries
and determinant of teachers’ job effectiveness. The difference between the studies is
that while the previous study investigated the relationship between salaries and the
level of teachers’ job effectiveness among Uganda Christian University, the present
study is concerned with influence of occupational stress on teachers’ job effectiveness
in secondary schools in North Central States of Nigeria. The population and sample of
the previous study was Uganda Christian University academic staff inclusive of
Deans of faculties, heads of departments, lecturers, tutors as well as teaching
assistants, while that of the present study was only secondary school teachers.
Ogunmakin (2013) conducted a study on staff development programmes and
teachers’ effectiveness in secondary schools: a case study of Ibadan South East local
government area of Oyo State. The purpose of the study was to investigate the impact
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of staff training and development programmes on teachers‟ effectiveness in secondary
schools in the study area. Three research questions and three hypotheses guided the
study. Survey research design was employed for the study. The target population of
the study was teachers working in the secondary schools of Ibadan South East Local
Government Area of Oyo State with a sample population of 150 teachers who were
randomly picked from 393 teachers in the 49 secondary schools of the local
government. Questionnaire was employed in the collection of the data while the data
collection was done personally in 14 secondary schools. The methods used in
analyzing the data were Chi-square, t-test and ANOVA. The findings showed that in-
service training programmes had positive impact on teachers’ teaching methods
effectiveness in the classroom with a significant value of 0.434 which is greater than
0.05 the critical value. It was therefore recommended that government should make
sure policies are formulated that promote regular and consistent staff training
programmes for all teachers in Nigeria so that their teaching methods and student
academic achievement can be positively influenced. The relevance of the previous
study to the present study is that, both studies were carried out in secondary schools
and were concerned with staff development programmes. The difference between the
studies is that while the previous study was carried out in Ibadan South East local
government area of Oyo State, present study is filling the gap by being conducted in
the whole North Central states of Nigeria. Also, the previous study addressed only the
issue of in-service training at the exclusion of other variables causing occupational
stress such as poor working environment, lack of infrastructural facilities, excess
workload inadequate instructional material and students’ indiscipline which the
present study is filling. The previous study only used questionnaire for data collection
while the present study used both questionnaire and oral interview schedule.
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Udofia and Kpe (2012) conducted a study on administration of in-service
training and teachers’ attitude to work in private secondary schools in Cross River
State of Nigeria. The purpose of the study was to determine the influence of in-service
training on teachers’ attitude to work in private secondary schools in Cross River
State. Four research questions and four research hypotheses guided the study. An ex-
post-facto research design was used for the study. The population of the study
comprised 2,946 teachers. 418 teachers were used for the study. A 20 item structured
questionnaire titled “Influence of In-service Training on Teachers’ Attitude to Work
Questionnaire (ITAWQ)” was used for data collection for the study. Data collected
was analyzed using mean and standard deviations and independent t-test statistical
tool. The hypotheses were tested at 0.05 level of significance. The study revealed that
there was significant influence of in-service training on teachers’ attitude to work. In-
service training serve as a boost to teachers’ morale and engendered positive attitude
to work and teachers who had low commitment to the profession prior to training
became highly committed after they were given opportunity to go for in-service
training. On the basis of the above findings, it was recommended among other things
that systematic and regular in-service training courses should be organized by the
proprietors of private secondary schools. These training courses would update,
motivate and enhance teachers teaching skills for effective performance. The
implication of this study to the present study is that it revealed the fact that in-service
training is a necessary tool that positively influence teachers’ attitude to work which
is also a variable intended to be investigated by the researcher in the present study.
The difference between the studies is that, while the previous study investigated
administration of in-service training and teachers’ attitude to work in private
secondary schools in Cross River State of Nigeria, the present study was concerned
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with influence of occupational stress on teachers’ job effectiveness in secondary
schools in North Central States of Nigeria. The previous study adopted ex-post-facto
research design and used only questionnaire for data collection while the present
study adopted descriptive survey design and used only questionnaire and interview
schedule for data collection.
Salifu (2008) conducted a study on administrators’ perception of effects of
indiscipline on the administration of senior high schools in the Brong Ahafo Region
of Ghana, Cape Coast. The purpose of the study was to examine the effects of
indiscipline on administration of senior high schools in Bong Ahafo Region of Ghana.
Three research questions and three research hypotheses guided the study. Descriptive
survey research design was adopted for the study. The population of the study
comprised 1,080 principals, assistants’ principals and senior house masters/mistress.
Two hundred and twenty principals, assistant principals and senior house
masters/mistress constituted the sample of the study. A questionnaire constructed by
the researcher titled Administrator’s Perception on Effects of indiscipline
Questionnaire (APEIQ) was used for data collection for the study. Data collected was
analyzed using frequency count, percentages, mean and chi-square test at 0.05 level of
significance. The study revealed that senior high school administrators perceived
indiscipline as an issue affecting their administration and prevented the provision of
congenial atmosphere for effective teaching and learning. In addition, it makes
assigned duties to teachers difficult to perform and that students’ indiscipline result to
much teachers’ stress thereby affecting their performance. It was recommended that a
well organized guidance and counseling services could contribute significantly to
easing the tensions brought about by indiscipline behaviour in the schools. The
relevant of this study to the present study is that it revealed the fact that indiscipline
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causes stress to teachers which affects their effectiveness. This is what the researcher
also intends to find out in the present study. The difference between the studies is that
while the previous study was conducted in Brong Ahafo Region of Ghana, Cape
Coast, the present study was carried out in North Central Zone of Nigeria. The
previous study investigated administrators’ perception of effects of indiscipline on the
administration of senior high schools, while the present study was concerned with
influence of occupational stress on teachers’ job effectiveness in secondary schools.
The previous study used principals, assistant principals and senior house
masters/mistress and only questionnaire for data collection, while the present study
population and sample was teachers and used questionnaire and oral interview
schedule for data collection. The previous study used three research questions and
three research hypotheses while the present study is guided by seven research
questions and seven hypotheses.
2.5 Summary
This chapter reviewed relevant literature to the topic of the study based on
opinions of authors, scholars and writers. The review began with a review of two
theories of Job stress, demand-control theory and stress and adaption theory
considered relevant to the study. This was followed by the definition of key concepts
of the study namely concept of attitude of the parent, girl child and academic
achievement. A review of the variables of the study such as causes of teacher stress,
poor working environment, inadequate infrastructural facilities, teachers’ excessive
workload, inadequate instructional materials, delayed and non-payment of salaries
and students’ indiscipline as they influence teachers’ job effectiveness in secondary
schools was also done based on different opinions of scholars, writers and authors.
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Various empirical studies found related to the subject matter under investigation were
also reviewed and their relevance to the present study stated.
Based on the general review of literature on the variables of the study
according to the views of various authors and scholars, we can see that occupational
stress seem to have influence on teachers job effectiveness. The researcher also
discovered that there is scanty information as regards the variables covered in this
study because there are no known studies that have been conducted on occupational
stress and teachers’ job effectiveness in secondary schools particularly in the study
area. It is against this scenario that the researcher deemed it necessary to conduct a
study in this regard so as to fill the missing gap on influence of occupational stress on
teachers’ job effectiveness in secondary schools in North Central States of Nigeria.
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CHAPTER THREE
RESEARCH METHOD
3.1 Introduction
This chapter described the procedures employed in this study under the following sub-
headings: research design, area of study, population, sample and sampling, instrumentation,
validation of instrument, reliability, method of data collection and method of data analysis.
3.2 Research Design
The researcher adopted descriptive survey design for the study which according to
Mugenda and Mugenda (2003) is the collection of numerical data to answer questions or test
hypotheses concerning current status which is then conducted either through self structured
questionnaire or interviews or through observations. The researcher chose descriptive survey
design as appropriate for this study because, the study objectives are descriptive in nature and
may also require taking care of multiple realities likely to be found in the field (Amin, 2005).
Also according to Mugenda and Mugenda (2003), the design is easy to administer and well as
studies situations in their natural settings without manipulation of variables. It is also chosen
for this study because it aim at studying phenomena from either a group of people or items by
collecting and analyzing data from the people considered being a representative sample of the
entire population in the study area. It is also economical since the study of representative
samples will permit inferences from the generalization of populations that would otherwise
be too expensive to study as a whole (Ada, 2002).
3.3 Area of the Study
This study was carried out in North Central Zone of Nigeria. This is one among the
six Zones in Nigeria. The Zone comprises Benue, Kogi, Kwara, Nasarawa, Niger and Plateau
States including the Federal Capital Territory Abuja. North Central Nigeria is situated in the
middle belt region of the country, spanning from the west, around the confluence of the River
Niger and the River Benue. The Zone is bordered in the North by Kebbi, Kaduna, Bauchi and
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Gombe, in the West by the Republic of Benin, in the East by the Republic of Cameroun and
in the South by Ebonyi, Enugu, Cross River, Edo, Ekiti and Osun States. The Zone is multi-
ethnic and multi-religious in nature. The inhabitants of this Zone are Hausa, Fulani, Kanuri,
Tiv, Biron, Igala, Igbirra, Omu-aran Eggon, Angas, Okuns, Alagos, Nuper, Idoma among
other minority groups like Igede, Etulo, Utonkon and Etulo.
The major activities of the people in this zone includes; farming, fishing, hunting,
weaving, blacksmithing, dying and among others. The predominant economic activities are
farming and fishing as a result of the fertile nature of the land and the presence of Rivers
Niger and Benue. The types of crops grown in this zone are; tuber crops such as yam, cassava,
cocoa-yam, potatoes, cereals, such as millet and maize. The area has some tourist attractions
such as the Owu Falls, Imoleboja Rock Shelter, Ogunjokoro, Kainji Lake National Parks and
Agbonna Hills in Kwara State.
North Central States of Nigeria have 13 public universities. The breakdown of
population for the Federal Universities includes: Federal University of Agriculture, Makurdi,
Benue State, Federal University, Lokoja, Kogi State, Federal University of Ilorin, Kwara
State, Federal University Lafia, Nasarawa State, Federal University of Technology, Minna,
Niger State, Federal University of Jos, Plateau State, and Federal University of Abuja.
Moreover, the breakdown of population for State Universities are: Benue State University,
Makurdi, Benue State, Kogi State University, Anyigba, Kwara State University, Malete,
Ilorin, Nasarawa State University, Keffi, Plateau State University, Bokkos, Ibrahim Badamasi
Babangida University, Lapai, Niger State (Federal Ministry of Education, 2017).
North Central States also has a total of two thousand two hundred and ninety three
(2,293) public secondary schools which is the focus of this study. The breakdown of the
secondary schools according to States are: Benue has two hundred and ninety seven (297)
built public secondary schools, Kogi has two hundred and ninety (290) built secondary
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schools, Kwara has two hundred and thirty seven (237) secondary schools, Nasarawa has four
hundred and twelve (412) secondary schools, Niger has two hundred and forty eight (248)
secondary schools and Plateau States has three hundred and five (305) established secondary
schools while Federal Capital Territory Abuja has one hundred and sixty (160) established
secondary schools (Federal Ministry of Education, 2017).
Furthermore, there are also 12, 775 primary schools in the North Central States of
Nigeria. This is made up of Benue State which has two thousand six hundred and sixty one
(2,661), Kogi State has two thousand and ninety six (2,096), Kwara State has one thousand
four hundred and six (1,406), Nasarawa State has one thousand two hundred and seventy
eight ( 1,278), Niger State has two thousand eight hundred and thirty four (2,834), Plateau
State has two thousand and five (2,005) while Federal Capital Territory Abuja has four
hundred and ninety five (495) primary schools (Universal Basic Education Commission
Abuja, 2017.
The reason for choosing this area for the study is because it appears that there has
been series of complaints by relevant educational stakeholders in this area on the issue of
delay of payment of teachers’ salaries, inadequate provision of instructional materials and
infrastructures among others. This may have resulted to teacher’ job stress and
ineffectiveness in their jobs in the study area. The rationale behind this research has been the
fact that a study of this kind may help in minimizing teachers’ job stress that could have
positive influence on teachers’ job effectiveness in secondary schools in North Central States
of Nigeria.
3.4 Population
The population of this study comprised 34,473 teachers in 1, 949 public secondary
schools in the North Central States of Nigeria (Federal Ministry of Education, 2016). The
breakdown of the population of secondary schools and teachers according to states can be
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seen in Appendix D, p. 127).
3.5 Sample and Sampling
A sample of 1034 out of 34,473 teachers representing 3 % was selected from 58 out
of 1, 949 public secondary schools representing 3% in the North Central States of Nigeria.
This agrees with Achor and Ejigbo (2006) who state that for a larger population, a sample
size of 10% of the population is adequate. The percentage of a population could be 1% and
above depending on the size of population of the study. This therefore confirms that a 3%
sample of a population of 34,473 teachers for this study was adequate hence the population is
very high.
Multi-stage sampling technique was used to select the sample size for the study.
Multi-stage sampling according to Lohr (2009) refers to sampling plans where the sampling
is carried out in stages using smaller and smaller sampling units at each stage and contains
two or more stages in sample selection. Proportionate stratified random sampling technique
was used to select 58 secondary schools in all the 7 states in the North Central States of
Nigeria. Proportionate stratified random sampling according to Emaikwu (2010) is the
process whereby the population of sampling units is divided into sub-groups or strata, and the
sample is selected separately in each stratum. Thus, the number and type of secondary
schools in each of the 7 states in the North Central States was not the same with another as
some of the secondary schools were junior while others were senior. This made the
researcher to use this technique as the population was heterogeneous. Each public secondary
school in each of the 7 states were assigned a number, this was then written on pieces of
papers that were folded uniformly and picked one at a time with replacement in their
respective states which will finally represent North Central States of Nigeria. Simple random
sampling technique was used to select 1034 teachers since it is a procedure in which a portion
of a population is drawn in such a way that each member of the population has an equal
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chance of being selected. This selection is usually unbiased and for effective use of this
sampling technique, the population must be homogeneous (common identifiable
characteristics) (Onwuegbueze & Leech (2007).
3.6 Instrumentation
A structured questionnaire developed by the researcher titled “Influence of Teachers’
Occupational Stress Questionnaire (ITOSQ)” and a structured interview was used for data
collection. The questionnaire consists of sections ‘A’ and ‘B’. Section ‘A’ contains
information on personal data of the respondents; while section ‘B’ elicited information on
variables of the study namely: influence of stress due to poor working environment on
teachers’ job effectiveness, influence of stress due to inadequate infrastructural facilities on
teachers’ job effectiveness, influence of stress due to excessive workload on teachers’ job
effectiveness, influence of stress due to inadequate instructional materials on teachers’ job
effectiveness, influence of stress due to delay and non-payment of salaries on teachers’ job
effectiveness, influence of stress due to lack of in-service training on teachers’ job
effectiveness and influence of stress due to students’ indiscipline on teachers’ job
effectiveness . The questionnaire consists of 35 items made up of 7 clusters, each having five
items based on the variables of the study mentioned earlier. The instrument is modeled on a
four-point-rating scale with a response mode of Very High Extent= (4), High Extent= (3),
Low Extent= (2) and Very Low Extent= (1) respectively.
The structured Interview consisted of 7 questions according to the variables of the
study mentioned above. This was administered on 56 principals in 56 secondary schools
sampled for the study. The aim of the interview was to capture the data adequately as
structured interview assisted in the frequency occurring patterns and authenticate some of the
responses provided in the questionnaire (See Appendix A, p. 114).
3.6.1 Validation of Instrument
To establish the validity of the instrument, the researcher submitted the instrument
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consisting of thirty five (35) items for face and content validity. The instrument was given to
2 experts in Educational Management and one expert in Measurement and Evaluation in the
Department of Educational Foundations Benue State University and Department of
Educational Foundations and General Studies, University of Agriculture, Makurdi to make
inputs on both the content and the face validity of the instrument. The experts made some
corrections, criticisms and suggestions on the language and sentence structures of the
instrument. The series of corrections, criticisms, and suggestions on the language of the
instrument made by the experts helped the researcher in restructuring the instrument which
affirmed that the items on the instrument were no more ambiguous and the language was
clear enough to measure what it is expected to measure. The instrument was finally approved
by the supervisors for field study (See Appendix J, p. 148).
3.6.2 Reliability
In order to ascertain the reliability of the instrument, a pilot study was conducted on
40 teachers in 3 public secondary schools one each in the North Central States of Nigeria that
were not part of the sample for the main study. They were given 40 copies of the
questionnaire to fill and were collected back by the researcher. Data collected were analyzed
using Cronbach’s Alpha correlation co-efficient to determine the reliability and consistency
of the questionnaire. The reliability co-efficient of each component of Teachers’
Occupational Stress yielded; unconducive working condition .92, inadequate infrastructural
facilities .88, excessive workload .76, inadequate instructional materials 0.93, delayed and
non-payment of salaries .87, lack of in-service training .90 and students’ indiscipline .93., .90
for the overall Influence of Teachers’ Occupational Stress Questionnaire (ITOSQ). The total
reliability coefficient of 0.90 for (ITOSQ) was considered high enough and reliable hence it
agrees with Emaikwu (2010) who asserts that the reliability of 0.60 and above is considered
adequate to use an instrument for field study (See Appendix C, p. 119).
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3.7 Method of Data Collection
The questionnaire was administered on 1,034 teachers in 58 public secondary schools
randomly selected for the study with the aid of 3 trained research assistants. The trained
research assistants were those with B.Ed and M.Ed qualifications only because their
educational background made it easier for them to understand the purpose of the study and
explain better to the respondents. A total of 1,034 copies of the questionnaire were given to
the respondents with enough time to fill and the researcher waited and collected them back
the same day of visit to each sampled secondary school to avoid cases of loss of questionnaire
or forgotten somewhere.
3.8 Method of Data Analysis
The descriptive statistics of mean (x) and standard deviation δ were used to answer
the 7 research questions. The Boundary limit for Decision Making was 1.00-1.49=Very Low
Extent, 1.50-2.49=Low Extent, 2.50-3.49=High Extent, 3.50-4.00=Very High Extent. Chi-
square (χ2) statistical tool was used to test the hypotheses at .05 level of significance. The
choice of the use of this statistical tool is born from the fact that it is a non-parametric
inferential statistical method used in analysis of normal data. It can indicate whether or not a
set of observed frequencies differ significantly from the corresponding set of expected
frequencies and not possibly the direction in which they differ.
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CHAPTER FOUR
ANALYSIS, INTERPRETATION AND DISCUSSION
4.1 Introduction
This chapter dealt with data presentation, analysis, interpretation and discussion of
findings on the influence of occupational stress on teachers’ job effectiveness in secondary
schools in North Central States of Nigeria.
4.2 Analysis and Interpretation
A total of 1034 copies of the questionnaire were taken to the field and administered to
1034 teachers and 1008 copies of the questionnaire, representing 97% were returned
answered indicating that 26 copies of the questionnaire were not returned. The presentation,
analysis and interpretation of data were organized around the seven research questions and
seven hypotheses formulated for the study. Mean and standard deviation were used to answer
the research questions. The Boundary limit for Decision Making was 1.00-1.49=Very Low
Extent, 1.50-2.49=Low Extent, 2.50-3.49=High Extent, 3.50-4.00=Very High Extent. Chi-
square (χ2) statistical tool was used to test the hypotheses at .05 level of significance.
4.2.1 Analysis of Research Questions
This section presents analysis and interprets data to answer the seven research
questions posited in the study.
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Research Question 1:
To what extent does stress due to unconducive working environment influence teachers’ job
effectiveness in secondary schools in North Central States of Nigeria?
The data that provided answer to the research question are presented on Table 2.
Table 1:Mean Ratings and Standard Deviations of Teachers on the Extent of Influence
of Unconducive Working Environment on Teachers’ Job Effectiveness in
Secondary Schools in North Central States of Nigeria
Item
No
Item Description N VHE HE LE VLE X SD Decision
1. A noisy school environment makes
the teachers uncomfortable as well
as feel stressed in performing
his/her teaching responsibility.
1008 419 389 93 107 3.11 0.96 HE
2. Inadequate number of seats for
students results to increased
teachers’ stress, thus making lesson
delivery difficult for them.
1008 422 506 34 46 3.29 0.74 HE
3. Lack of seats and tables in teachers’
offices dampen their morale and
make them hardly stay and prepare
effective lesson plan.
1008 407 441 516 26 3.26 0.77 HE
4. Unclean school offices of teachers
contribute to their ill health, thus
making them incapable and
ineffective in teaching the students.
1008 393 441 76 98 3.12 0.92 HE
5. Good relationship with the
principal and students reduces
teachers’ stress and has positive
influence on their job effectiveness.
1008 401 317 211 79 3.03 0.96 HE
Cluster mean and Standard
Deviation
3.16 0.87 HE
Source: Field Survey (2017).
Decision Rule: 1.00-1.49=VLE, 1.50-2.49=LE, 2.50-3.49=HE, 3.50-4.00=VHE
Data presented on Table 1 showed that the mean ratings of items 1-5 were 3.11, 3.29,
3.26, 3.12 and 3.03 with the corresponding standard deviations of 0.96, 0.74, 0.77, 0.92 and
0.96 respectively. Based on the criterion of 2.50 and above, it means that respondents agreed
that a noisy school environment makes the teachers uncomfortable as well as feel stressed in
performing his/her teaching responsibility. They agreed that inadequate number of seats for
students results to increased teachers’ stress, thus making lesson delivery difficult for them.
They also agreed that lack of seats and tables in teachers’ offices dampen their morale and
make them hardly stay and prepare effective lesson plan. They agreed that unclean school
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offices of teachers contribute to their ill health, thus making them incapable and ineffective in
teaching the students. Moreover, they agreed with the statement that good relationship with
the principal and students reduces teachers’ stress and has positive influence on their job
effectiveness. The cluster mean of 3.16 with the standard deviation of 0.87 indicates that
unconducive working environment negatively influences teachers’ job effectiveness at high
extent in secondary schools in North Central States of Nigeria.
Table 1a: Percentage Response of the Oral Interview on Influence of Stress due to
Unconducive Working Environment on Teachers’ Job Effectiveness in
Secondary Schools
Themes Frequency Percent%
A noisy environment result to poor
communication between teachers and
students in teaching
12 21.4
A dirty school premises causes ill
health among teachers and
ineffectiveness in lesson planning
13 23.2
Poor principal-teacher relationship
affects teachers’ commitment to
classroom discipline.
11 19.6
Inadequate classroom seats affect
proper assessment of students.
9 16.1
A poorly ventilated classroom results
to ineffective lesson delivery
6 10.7
Overcrowded classroom makes
teachers hardly spend full lesson time
in class.
5 8.9
Total 56 100.0
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Figure1: Bar chart of the Responses of the Oral Interview on Influence of Stress
due to Unconducive Working Environment on Teachers’ Job
Effectiveness in Secondary Schools
In corroboration with the findings on unconducive working environment, respondents
as shown on table 1a and Figure 1 from the oral interview indicated that: 21.4% a noisy
environment result to poor communication between teachers and students in teaching, 23.2%
said a dirty school premises causes ill health among teachers and ineffectiveness in lesson
planning, 19.6% pointed out that poor principal-teacher relationship affects teachers’
commitment to classroom discipline, 16.1% said that inadequate classroom seats affect
proper assessment of students, 10.7% revealed that a poorly ventilated classroom results to
ineffective lesson delivery and 8.9% were of the views that overcrowded classroom makes
teachers hardly spend full lesson time in class. From the results, it can be concluded that
unconducive working environment negatively influences teachers’ job effectiveness in
secondary schools in North Central States of Nigeria.
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Research Question 2:
To what extent does stress due to inadequate infrastructural facilities influence teachers’ job
effectiveness in secondary schools?
The data that provided answer to the research question are presented on table 2.
Table 2: Mean Ratings and Standard Deviations of Teachers on the extent of Influence
of Inadequate Infrastructural Facilities on Teachers’ Job Effectiveness in
Secondary Schools
Item
No
Item Description N VHE HE LE VLE X SD Decision
6. Adequate infrastructural facilities give
educational institutions create a good
atmosphere for effective teaching.
1008 550 321 49 88 3.32 0.92 HE
7. Absence of good toilet facilities for
defecation can make the teacher
uncomfortable in teaching.
1008 440 398 113 57 3.21 0.86 HE
8. Inadequate facilities in school create
anxiety in the task of teaching thereby
making teaching difficult and reducing
teachers’ teaching effectiveness.
1008 428 417 115 48 3.22 0.83 HE
9. Inadequate classrooms result to
overcrowding of students in class and
adversely influence teaching
effectiveness of teachers.
1008 450 408 64 86 3.21 0.90 HE
10. The maintenance of school buildings
and provision of chairs are important
in curtailing of teachers’ stress and
increasing their effectiveness in lesson
delivery.
1008 612 321 38 37 3.50 0.74 HE
Cluster Mean and Standard Deviation 3.29 0.85 HE
Source: Field Survey (2017).
Data presented on Table 2 showed that the mean ratings of items 6-10 were 3.32, 3.21,
3.22, 3.21 and 3.50 with the corresponding standard deviations of 0.92, 0.86, 0.83, 0.90 and
0.74 respectively. Based on the criterion of 2.50 and above, it means that respondents agreed
that adequate infrastructural facilities give educational institutions create a good atmosphere
for effective teaching. They agreed with the statement that absence of good toilet facilities for
defecation can make the teacher uncomfortable in teaching. Inadequate facilities in school
create anxiety in the task of teaching thereby making teaching difficult and reducing teachers’
teaching effectiveness. They agreed that inadequate classrooms result to overcrowding of
students in class and adversely influence teaching effectiveness of teachers. Furthermore,
they also agreed with the statement that the maintenance of school buildings and provision of
chairs are important in curtailing of teachers’ stress and increasing their effectiveness in
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lesson delivery. The cluster mean of 3.29 with the standard deviation of 0.85 was also found
to be above the cut-off point of 2.50. This implies that stress due to inadequate infrastructural
facilities negatively influence teachers’ job effectiveness at high extent in secondary schools
Table 2a: Percentage Response of the Oral Interview on Influence of Stress due to
Inadequate Infrastructural Facilities on teachers’ job effectiveness in
secondary schools
Themes Frequency Percent%
Ineffective practical work 12 21.4
There is congestion of classes 11 19.6
Lack of individual attention 9 16.1
Increases fatigue 10 17.9
Poor classroom management 14 25.0
Total 56 100.0
Figure 2: Bar chart of the Responses of the Oral Interview on Influence of Stress due to
Inadequate Infrastructural Facilities on teachers’ job effectiveness in
secondary schools
Table 2a and figure 2 shows that the responses of the respondents in the interview
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schedule represented on the bar chart indicated that stress due to inadequate infrastructural
facilities result to ineffective practical work 21.4%, There is congestion of classes 19.6%,
Lack of individual attention 16.1%, Increases fatigue 17.1% and poor classroom management
25%. Based on result of the interview, it means that the views of the interviewees correspond
with that of the views on the questionnaire. This implies that more of the respondents agreed
that stress due to inadequate infrastructural facilities influence teachers’ job effectiveness in
secondary schools.
Research Question 3:
To what extent does stress due to excess workload influence teachers’ job effectiveness in
secondary schools?
The data that provided answer to the research question are presented on table 3.
Table 3: Mean Ratings and Standard Deviation of Teachers on the Influence of Stress
due to Excess Workload on Teachers’ Job Effectiveness in secondary schools
Item
No
Item Description N VHE HE LE VLE X SD Decision
11. Teachers who are allocated with too much
workload may feel over stressed and not
plan lesson note before going to teach the
students which makes them ineffective in
teaching.
1008 411 433 92 72 3.17 0.87 HE
12. Overloading teachers with duties and
teaching hours makes it difficult for them
to plan and deliver lesson well.
1008 466 381 93 68 3.24 0.88 HE
13. Overloading of teachers may result to a
hurried lesson preparing which may
negatively influence lesson delivery.
1008 436 412 77 83 3.19 0.90 HE
14. Teachers who are given moderate work
will be more relaxed and effective in their
lesson preparation/delivery.
1008 410 387 90 121 3.08 0.99 HE
15. Most teachers teach without making notes
for their students because of excess work
load, thus making them ineffective in
teaching.
1008 514 412 51 31 3.38 0.74 HE
Cluster mean and Standard Deviation 3.21 0.88 HE
Source: Field Survey (2017).
Data presented on Table 3 showed that item 11-15 mean ratings were 3.17, 3.24, 3.19,
3.08 and 3.38 with the corresponding standard deviations of 0.87, 0.88, 0.90, 0.99 and 0.74
respectively. Based on the criterion of 2.50 and above, it means that respondents agreed that
teachers who are allocated with too much workload may feel over stressed and not plan
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lesson note before going to teach the students which makes them ineffective in teaching.
They also agreed with the statement that overloading teachers with duties and teaching hours
makes it difficult for them to plan and deliver lesson well. They agreed that overloading of
teachers may result to a hurried lesson preparing which may negatively influence lesson
delivery. They agreed that teachers who are given moderate work will be more relaxed and
effective in their lesson preparation/delivery. In addition they also agreed with the statement
that most teachers teach without making notes for their students because of excess work load,
thus making them ineffective in teaching. The cluster mean of 3.21 with the standard
deviation of 0.88 was also found to be above the cut-off point of 2.50. This implies that stress
due to excess workload negatively influences teachers’ job effectiveness at high extent in
secondary schools.
Table 3a: Percentage Response of the Oral Interview on Influence of Stress due to
Excess Workload on Teachers’ Job Effectiveness in Secondary Schools
Themes Frequency Percent%
Standard of teaching is
compromised
11 19.6
Scheme of work is not covered 8 14.3
Increases fatigue 16 28.6
A staff sometimes collapse 9 16.1
Ineffective assessment of
students
7 12.5
Ineffective Lesson delivery 5 8.9
Total 56 100.0
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Figure 3: Bar chart of the Responses of the Oral Interview on Influence of Stress Due to
Excess Workload on teachers’ Job Effectiveness in Secondary Schools
Table 3a and figure 3 shows that the responses of the respondents in the interview
schedule represented on the bar chart and frequency table showed stress due to excess
workload result to standard of teaching been compromised 19.6%, 14.3% said that it result to
scheme of work not being covered, 28.6% pointed out that it result to increased fatigue,
16.1% reported a staff sometimes collapse, 12.5% said it result to ineffective assessment of
students while 8.9% said it leads to ineffective lesson delivery. From the result of the
interview it means that the views of the interviewee correspond with that on the questionnaire.
This implies that more of the respondents agreed that stress due to excess workload influence
teachers’ job effectiveness in secondary schools
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Research Question 4:
To what extent does stress due to inadequate instructional materials influence teachers’ job
effectiveness in secondary schools?
The data that provided answer to the research question are presented on table 4.
Table 4: Mean Ratings and Standard Deviation of Teachers on the Influence of Stress
due to Inadequate Instructional Materials on Teachers’ Job Effectiveness in
Secondary Schools
Item
No
Item Description N VHE HE LE VLE X SD Decision
16. Inadequate instructional materials
increases teachers’ stress and
make it difficult for the teacher to
achieve the subject objectives.
1008 453 328 99 128 3.10 1.02 HE
17. Inadequate instructional materials
increase teachers’ stress which
renders them ineffective in lesson
delivery.
1008 429 411 101 67 3.19 0.87 HE
18. Inadequate instructional materials
increases teachers stress, thus,
discouraging them in attending
and delivering their lesson
effectively.
1008 412 394 105 88 3.14 0.92 HE
19. Inadequate instructional materials
make teaching boring for teachers
thus, reducing their effectiveness
in lesson delivery.
1008 473 415 71 49 3.30 0.80 HE
20. Most teachers feel stressed and
compelled to leave other content
of a subject when instructional
materials are not adequately
provided.
1008 401 427 94 86 3.13 0.90 HE
Cluster mean and Standard
Deviation
3.17 0.90 HE
Source: Field Survey (2017).
Data presented on Table 4 showed that item 16-20 were rated 3.10, 3.19, 3.14, 3.30
and 3.13 with the corresponding standard deviations of 1.02, 0.87, 0.92, 0.80 and 0.90
respectively. Based on the criterion of 2.50 and above, it means that respondents agreed that
inadequate instructional materials increases teachers’ stress and make it difficult for the
teacher to achieve the subject objectives. They agreed with the statement that inadequate
instructional materials increase teachers’ stress which renders them ineffective in lesson
delivery. They also agreed that inadequate instructional materials increases teachers stress,
thus, discouraging them in attending and delivering their lesson effectively. They further
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agreed that inadequate instructional materials make teaching boring for teachers thus,
reducing their effectiveness in lesson delivery. Moreover, they disagreed with the statement
that most teachers feel stressed and compelled to leave other content of a subject when
instructional materials are not adequately provided. The cluster mean of 3.17 with the
standard deviation of 0.90 was also found to be above the cut-off point of 2.50. This implies
that stress due to inadequate instructional materials negatively influences teachers’ job
effectiveness at high extent in secondary schools.
Table 4a: Percentage Response of the Oral Interview on Influence of Stress due to
Inadequate Instructional Materials on Teachers’ Job Effectiveness in
Secondary Schools
Themes Frequency Percent%
Many lecturers skip classes 15 26.8
Much time is spent for improvisation 13 23.2
Low standard of materials is
improvised by teachers
12 21.4
Lesson is not well understood by
students
9 16.1
Over explanation of concepts 7 12.5
Total 56 100.0
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Figure 4: Bar chart of the Responses of the Oral Interview on Influence of Stress due to
Inadequate Instructional Materials on Teachers’ Job Effectiveness in
Secondary Schools
Table 4a and figure 4 showed the analysis of the responses of the respondents in the
oral interview on the influence of stress due to inadequate instructional materials on teachers’
job effectiveness in secondary schools. The result showed that 26.8% of the respondents
pointed out that many lecturers skip classes due to inadequate instructional materials, 23.2%
said much time is spent for improvisation, 21.4% pointed out that low standard of materials is
improvised by teachers, 16.1% said that lesson is not well understood by students and 12.5%
said that over explanation of concepts. Based on the views from the interview, it was
concluded that stress due to inadequate instructional materials influence teachers’ job
effectiveness in secondary schools.
Research Question 5:
To what extent does stress due to delayed salaries influence teachers’ job effectiveness in
secondary schools?
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The data that provided answer to the research question are presented on table 4.
Table 5: Mean Ratings and Standard Deviation of Teachers on the Influence of Stress
due to Delayed Salaries on Teachers’ Job Effectiveness in Secondary Schools
Item
No
Item Description N VHE HE LE VLE X SD Decision
21. Delay and non-payment of salaries
makes teachers undergo serious stress
on their job which tends to adversely
affect their job effectiveness.
1008 461 422 81 44 3.29 0.79 HE
22. When salaries of teachers are not
released and paid on time, most
teachers develop psychological
problem thus making them confused
when teaching the students.
1008 524 345 80 59 3.32 0.85 HE
23. Delay and non-payment of teachers’
salaries leads to high job stress and
low teachers morale which negatively
influence their job effectiveness.
1008 349 509 65 85 3.11 0.86 HE
24. When salaries of teachers are not
promptly paid, they result to putting
less attention to teaching, thus, makes
them have so many errors in teaching
the students.
1008 490 417 58 43 3.34 0.77 HE
25. When teachers’ salaries are not paid on
time so as to sustain them and their
families, they would encounter stress
and may not perform their duty well.
1008 518 407 18 65 3.37 0.81 HE
Cluster mean and Standard
Deviation
3.29 0.82 HE
Source: Field Survey (2017).
Data presented on Table 5 showed that item 21-25 had mean scores of 3.29, 3.32, 3.11,
3.34 and 3.37 with the corresponding standard deviations of 0.79, 0.85, 0.86, 0.77 and 0.81
respectively. Based on the criterion of 2.50 and above, it means that respondents agreed that
delay and non-payment of salaries makes teachers undergo serious stress on their job which
tends to adversely affect their job effectiveness. When salaries of teachers are not released
and paid on time, most teachers develop psychological problem thus making them confused
when teaching the students. Delay teachers’ salaries leads to high job stress and low teachers
morale which negatively influence their job effectiveness. When salaries of teachers are not
promptly paid, they result to putting less attention to teaching, thus, makes them have so
many errors in teaching the students. They further agreed that when teachers’ salaries are not
paid on time so as to sustain them and their families, they would encounter stress and may not
78
perform their duty well. Based on this result of the responses, the cluster mean of 3.29 with
the standard deviation of 0.82 was found to be above the cut-off point of 2.50. This implies
that stress due to delayed salaries negatively influences teachers’ job effectiveness at high
extent in secondary schools.
Table 5a: Percentage Response of the Oral Interview on Influence Stress due to Delayed
Salaries on Teachers’ Job Effectiveness in Secondary Schools
Themes Frequency Percent%
Increases truancy among teachers 17 30.4
Emotional instability 12 21.4
Frequent fatigue 14 25.0
Poor lesson delivery 8 14.3
Low teacher morale 5 8.9
Total 56 100.0
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Figure 5: Bar chart of the Responses of the Oral Interview on Influence of Stress due to
Delayed Salaries on Teachers’ Job Effectiveness in Secondary Schools
The analysis as shown on table 5a and figure 5 indicated the responses of the
respondents on interview schedule on influence of stress due to delayed salaries on teachers’
job effectiveness in secondary schools. The result of the interview revealed that 30.4% of
those interviewed reported that there is increased truancy among teachers, 21.4%% point out
that teachers experience emotional instability when salaries are not paid, 25% said it leads to
frequent fatigue, 14.3% pointed out that it result to poor lesson delivery and 8.9%
emphasized that it leads to low teacher morale. Based on the result it means that more
percentage of those interviewed were of the opinion that delayed salaries influences teachers’
job effectiveness in secondary schools.
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Research Question 6:
To what extent does stress due to lack of in-service training influence teachers’ job
effectiveness in secondary schools?
The data that provided answer to the research question are presented on table 7.
Table 6: Mean Ratings and Standard Deviation of Teachers on the Influence of Stress
due to Lack of In-Service Training on Teachers’ Job Effectiveness in
Secondary Schools
Item
No
Item Description N VHE HE LE VLE X SD Decision
26. Untrained teachers lack the ability to
appropriately select subject content
for effective lesson delivery.
1008 468 329 112 99 3.16 0.97 HE
27. Lack of training does not empower
teachers to use available facilities
knowledgeably and adequately well
for effective performance of their
job.
1008 477 411 76 44 3.31 0.79 HE
28. Lack of training increases teacher
stress, hence reduces confidence in
them in delivering their lesson
effectively.
1008 437 316 84 171 3.01 1.09 HE
29. When teachers go for in-service
training, their morale is increased as
they come back with innovations and
do well in their job.
1008 560 299 93 56 3.35 0.86 HE
30. When opportunities are not given to
teachers to attend conferences they
feel unhappy and not updated in
knowledge to do better teaching.
1008 537 355 69 47 3.37 0.81 HE
Cluster mean and Standard
Deviation
3.24 0.90 HE
Source: Field Survey (2017).
Data presented on Table 6 showed that item 26-30 had mean scores of 3.16, 3.31, 3.01,
3.35 and 3.37 with the corresponding standard deviations of 0.97, 0.79, 1.09, 0.86 and 0.81
respectively. Based on the criterion of 2.50 and above, it means that respondents agreed that
untrained teachers lack the ability to appropriately select subject content for effective lesson
delivery. Lack of training does not empower teachers to use available facilities
knowledgeably and adequately well for effective performance of their job. They also agreed
with the statement that lack of training increases teacher stress, hence reduces confidence in
them in delivering their lesson effectively. They agreed that when teachers go for in-service
training, their morale is increased as they come back with innovations and do well in their job.
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Moreover they agreed with the statement that when opportunities are not given to teachers to
attend conferences they feel unhappy and not updated in knowledge to do better teaching.
The cluster mean of 3.24 with the standard deviation of 0.90 was also found to be above the
cut-off point of 2.50. This implies that stress due to lack of in-service training negatively
influence teachers’ job effectiveness at a high extent in secondary schools.
Table 6a: Percentage Response of the Oral Interview on Influence of Stress due to Lack
of In-Service Training Influence Teachers’ Job Effectiveness in Secondary
Schools
Themes Frequency Percent%
Ineffective method of teaching 14 25.0
The use of obsolete ideas 10 17.9
No innovations 7 12.5
Ineffective lesson preparation 14 25.0
Teaching is reduced to story
telling
11 19.6
Total 56 100.0
Figure 6: Bar chart of the Responses of the Oral Interview on Influence of Stress due to
Lack of In-Service Training on Teachers’ Job Effectiveness in Secondary
Schools
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The result of analysis of data on table 6a and Figure 6 showed that from the oral
interview on the influence of stress due to lack of in-service training on teachers’ job
effectiveness in secondary schools, 25% said that it result to ineffective method of teaching,
17.9% said it result to the use of obsolete ideas, 12.5% stated that there is no innovations,
25% said it result to ineffective lesson preparation and 19.6% said there teaching is reduced
to storytelling. This implies that more of the interviewee said that stress due to lack of in-
service training negatively influence teachers’ job effectiveness in secondary schools.
Research Question 7:
To what extent does stress due to students’ indiscipline influence teachers’ job effectiveness
in secondary schools?
The data that provided answer to the research question are presented on table 7.
Table 7: Mean Ratings and Standard Deviation of Teachers on the Influence of stress
due to students’ indiscipline influence teachers’ job effectiveness in secondary
schools
Item
No
Item Description N VHE HE LE VLE X SD Decision
31. Students’ indiscipline is a major source
of stress among teachers which is
making their job tough for them and
ineffective in performance.
1008 454 408 65 81 3.23 0.89 HE
32. Serious breach of school policy can
have profound negative influence on
teachers by causing them much stress
as well as reduce their effectiveness in
job performance.
1008 464 324 79 141 3.10 1.04 HE
33. Students’ misconduct in the classroom
interferes with teaching and learning as
well as contributes to teachers’ stress
which tends to affect their job
effectiveness.
1008 443 415 84 66 3.23 0.86 HE
34. Students’ noise making in class makes
teachers spend much time in
controlling them thus making the
teachers ineffective in their lesson
delivery.
1008 324 503 80 101 3.04 0.90 HE
35. Increased indisciplianry behaviours of
students create unstable mind for
teachers in concentrating and teaching
well.
1008 451 415 73 69 3.24 0.86 HE
Cluster mean and Standard
Deviation
3.17 0.91 HE
Source: Field Survey (2017).
Data presented on Table 7 showed that item 31-35 had mean scores of 3.23, 3.10, 3.23,
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3.04 and 3.24 with the corresponding standard deviations of 0.89, 1.04, 0.86, 0.90 and 0.86
respectively. Based on the criterion of 2.50 and above, it means that respondents agreed that
students’ indiscipline is a major source of stress among teachers which is making their job tough
for them and ineffective in performance. They agreed with the statement that serious breach of
school policy can have profound negative influence on teachers by causing them much stress as
well as reduce their effectiveness in job performance. They agreed with the statement that
students’ misconduct in the classroom interferes with teaching and learning as well as contributes
to teachers’ stress which tends to affect their job effectiveness. Students’ noise making in class
makes teachers spend much time in controlling them thus making the teachers ineffective in their
lesson delivery and that increased indisciplianry behaviours of students create unstable mind for
teachers in concentrating and teaching well. The cluster mean of 3.17 with the standard
deviation of 0.91 was also found to be above the cut-off point of 2.50. This implies that stress
due to students’ indiscipline negatively influences teachers’ job effectiveness to a high extent
in secondary schools.
Table 7a: Percentage Response of the Oral Interview on Influence of Stress due to
Students’ Indiscipline on Teachers’ Job Effectiveness in Secondary Schools
Themes Frequency Percent%
Teachers are distracted 9 16.1
Much time is spent dealing with
disciplinary problems
17 30.4
Not all students are carried along 12 21.4
Result to conflict between teachers
and parents
11 19.6
Increases instability of teachers'
mind
7 12.5
Total 56 100.0
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Figure 7: Bar chart of the Responses of the Oral Interview on Influence of Stress due to
Students’ Indiscipline on Teachers’ Job Effectiveness in Secondary Schools
The result of analysis of data on table 7a and Figure 7 showed that from the oral
interview on the influence of stress due to students’ indiscipline influence teachers’ job
effectiveness in secondary schools, 16.1% pointed out that teaching is distracted, 30.4% said
much time is spent dealing with disciplinary problems, 21.4 said not all students are carried
along, 19.6% said it result to conflict between teachers and parents while 12.5 opined that it
increases instability of teachers' mind. This implies that more of those interviewed agreed
that cultism have negative influence on discipline in federal universities.
4.1.2 Hypotheses Testing
In order to test the seven hypotheses of this study, the chi-square (χ2) test of goodness
of fit was used to test the opinions of respondents at 0.05 level of significance and the results
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are presented on tables 8 to 14 and the detailed analysis shown in (Appendix H, p.129).
Research Hypothesis 1:
Stress due to unconducive working environment has no significant influence on teachers’
effectiveness in secondary schools in North Central States of Nigeria.
Table 8: Chi-square Test of the Influence of Stress due to Unconducive Working
Environment on Teachers’ Effectiveness in Secondary Schools
Opinions
Observed
N
Expected
N
Residual Level of
Sig.
df χ2-cal P-
value
Decision
VLE 97 252.0 -155.0 .05 3 459.37 .00 Sig.
LE 68 252.0 -184.0
HE 436 252.0 184.0 Not Accepted
VHE 407 252.0 155.0
Total 1008
(P-value=0.00; P=0.00<0.05)
Table 8 reveals that chi-square (χ2) calculated value=459.37, df =3 and p = .00. Since
the p-value of .00 is less than the set alpha-value of .05 (p<.05) at 3 degree of freedom, the
null hypothesis was therefore, not accepted. This implies that stress due to unconducive
working environment has significant negative influence on teachers’ effectiveness in
secondary schools in North Central Zone of Nigeria.
Research Hypothesis 2:
Stress due to inadequate infrastructural facilities has no significant influence on teachers’ job
effectiveness in secondary schools.
Table 9: Chi-square Test of the Influence of Stress due to Inadequate Infrastructural
Facilities on Teachers’ Job Effectiveness in Secondary Schools
Opinions
Observed
N
Expected
N
Residual Level of
Sig.
df χ2-cal P-value Decision
VLE 68 252.0 -184.0 .05 3 501.18 .00 Sig.
LE 82 252.0 -170.0
HE 408 252.0 156.0 Not Accepted
VHE 450 252.0 198.0
Total 1008
(P-value=0.00; P=0.00<0.05)
Table 9 reveals that chi-square (χ2) calculated value=501.18, df =3 and p = .00. Since
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the p-value of 0.00 is less than the set alpha-value of .05 (p<.05) at 3 degree of freedom, the
null hypothesis was therefore, not accepted. The null hypothesis was not accepted. This
implies that stress due to inadequate infrastructural facilities has significant negative
influence on teachers’ effectiveness in secondary schools.
Research Hypothesis 3:
Stress due to teachers’ excess workload has no significant influence on teachers’ job
effectiveness in secondary schools
Table 10: Chi-square test of the Influence of Stress due to Teachers’ Excess Workload
on Teachers’ Job Effectiveness in Secondary Schools
Opinions
Observed
N
Expected
N
Residual Level
of Sig.
df χ2-cal P-value Decision
VLE 72 252.0 -180.0 .05 3 468.68 .00 Sig.
LE 89 252.0 -163.0
HE 411 252.0 159.0 Not Accepted
VHE 436 252.0 184.0
Total 1008
(P-value=.00; P=.00<0.05)
Table 10 reveals that chi-square (χ2) calculated value=468.68, df =3 and p = .00. Since
the p-value of 0.00 is less than the set alpha-value of .05 (p<.05) at 3 degree of freedom, the
null hypothesis was therefore, not accepted. The null hypothesis was not accepted. This
implies that stress due to teachers’ excess workload has significant negative influence on
teachers’ effectiveness in secondary schools.
Research Hypothesis 4:
Stress due to inadequate instructional materials has no significant influence on teachers’ job
effectiveness in secondary schools.
Table 11: Chi-square test of the Influence of Stress due to Inadequate Instructional
Materials on Teachers’ Job Effectiveness in Secondary Schools
Opinions
Observed
N
Expected
N
Residual Level
of Sig.
df χ2-cal P-value Decision
VLE 86 252.0 -166.0 0.05 3 418.48 0.00 Sig.
LE 94 252.0 -158.0
HE 399 252.0 147.0 Not Accepted
VHE 429 252.0 177.0
Total 1008
(P-value=.00; P=.00<.05)
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Table 11 reveals that chi-square (χ2) calculated value=418.48, df =3 and p = .00. Since
the p-value of 0.00 is less than the set alpha-value of .05 (p<.05) at 3 degree of freedom, the
null hypothesis was therefore, not accepted. The null hypothesis was not accepted. This
implies that stress due to inadequate instructional materials has significant negative influence
on teachers’ effectiveness in secondary schools.
Research Hypothesis 5:
Stresses due to delayed salaries have no significant influence on teachers’ job effectiveness in
secondary schools.
Table 12: Chi-square test of the Influence of Stress due to Delayed Salaries on Teachers’
Job Effectiveness in Secondary Schools
Opinions
Observed
N
Expected
N
Residual Level
of Sig.
df χ2-cal P-value Decision
VLE 59 252.0 -193.0 0.05 3 588.77 0.00 Sig.
LE 66 252.0 -186.0
HE 393 252.0 141.0 Not Accepted
VHE 490 252.0 238.0
Total 1008
(P-value=.00; P=.00<.05)
Table 12 reveals that chi-square (χ2) calculated value=588.77, df =3 and p = .00. Since
the p-value of 0.00 is less than the set alpha-value of .05 (p<0.05) at 3 degree of freedom, the
null hypothesis was therefore, not accepted. This implies that stress due to delayed salaries
has significant negative influence on teachers’ effectiveness in secondary schools.
Research Hypothesis 6:
Stress due to lack of in-service training has no significant influence on teachers’ job
effectiveness in secondary schools.
Table 13: Chi-square test of the Influence of Stress due to Lack of In-Service Training
on Teachers’ Job Effectiveness in Secondary Schools
Opinions
Observed
N
Expected
N
Residual Level
of Sig.
df χ2-cal P-value Decision
VLE 56 252.0 -196.0 0.05 3 520.72 .00 Sig.
LE 93 252.0 -159.0
HE 382 252.0 130.0 Not Accepted
VHE 477 252.0 225.0
Total 1008
(P-value=.00; P=.00<.05)
88
Table 13 reveals that chi-square (χ2) calculated value=520.72, df =3 and p = .00. Since
the p-value of 0.00 is less than the set alpha-value of .05 (p<.05) at 3 degree of freedom, the
null hypothesis was therefore, not accepted. The null hypothesis was not accepted. This
implies that stress due to lack of in-service training has significant negative influence on
teachers’ effectiveness in secondary schools.
Research Hypothesis 7:
Stress due to students’ indiscipline has no significant influence on teachers’ job effectiveness
in secondary schools.
Table 14: Chi-square test of the Influence of Stress due to Students’ Indiscipline on
Teachers’ Job Effectiveness in Secondary Schools
Opinions
Observed
N
Expected
N
Residual Level
of Sig.
df χ2-cal P-value Decision
VLE 81 252.0 -171.0 .05 3 501.41 .00 Sig.
LE 69 252.0 -183.0
HE 407 252.0 155.0 Not Accepted
VHE 451 252.0 199.0
Total 1008
(P-value=0.00; P=0.00<0.05)
Table 14 reveals that chi-square (χ2) calculated value=501.41, df =3 and p = .00. Since
the p-value of 0.00 is less than the set alpha-value of .05 (p<.05) at 3 degree of freedom, the
null hypothesis was therefore, not accepted. The null hypothesis was not accepted. This
implies that stress due to students’ indiscipline has significant negative influence on teachers’
effectiveness in secondary schools.
4.3 Discussion of Findings
Based on the results of the analysis of the seven research questions and testing of the
seven hypotheses posed for the study, the following findings are organized and discussed
here for ease of understanding. Out of the seven null hypotheses formulated and tested, all
were not accepted.
The first finding of this study revealed that stress due to unconducive working
environment has significant negative influence on teachers’ effectiveness in secondary
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schools in North Central States of Nigeria. This finding is in agreement with Amusan and
Olaniyi (2012) in their study on occupational stress and workers’ environment as correlates
of job effectiveness in secondary schools in Ijebu-Ode Local Government. Amusan and
Olanniyi found that a teacher with a conducive working environment would experience a
positive mood and enjoy his concentration to work, and that, if all elements causing stress on
the job were absent, the teachers’ job effectiveness was enhanced. Also in agreement with the
finding of Mpho (2013), in his study on linking the school infrastructural facilities condition
to teachers’ level of teachers’ job effectiveness in secondary schools, discovered that the state
of infrastructural facilities had influence on the school climate. Moreover, the provision of
accommodations is an issue which reduced the stress of teaching and enhanced better
teachers’ job effectiveness. School facilities determined the trends in school activities and
processes which influenced teachers’ job effectiveness. In addition, the provision and quality
of infrastructures affected the ability and enthusiasm of teachers to teach, teachers’ morale
and the very health and safety of teachers. The study further revealed a significant
relationship between sources of stress and the teaching effectiveness of the teachers. Contrary
to the finding, Rao and Kumar (2004) state that teachers’ job effectiveness mainly depends
on the teacher characteristics such as knowledge base, sense of responsibility, and
inquisitiveness; the student characteristics such as opportunity to learn, and academic work;
the teaching factors such as lesson structure, and communication; the learning aspects such as
involvement and success; and organization and management. If the teachers take care of these
factors, their effectiveness can be enhanced to the optimum level. Moreover, in line with the
finding, the researcher observed that, if working environment is not conducive for teachers,
they may feel much stressed and some may be allergic to frequently attending such a school.
Many teachers resort of absenting themselves even in attending classes in a very unconducive
class. This is capable of affecting their job effectiveness.
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The second finding of the study revealed that stress due to inadequate infrastructural
facilities has significant negative influence on teachers’ job effectiveness in secondary
schools. This finding is in consonance with Florence, Yinusa and Metu (2015) in their study
on the causes and impact of stress on teachers’ job effectiveness as expressed by secondary
school teachers in Nigeria. Their findings revealed that lack of job satisfaction, inadequate
school facilities, were major causes of stress among primary school teachers. The study also
revealed that stress had negative impacts on teachers’ job effectiveness. Similar in agreement
with the finding, Kayode, Abisoye, Rachael and Victor (2012) in their study on
infrastructural facilities as determinants of productivity among secondary school teachers
found that availability of adequate physical working condition led to job satisfaction and
subsequent increase in productivity; that shabby and unconducive working environment
contributed to the high rate of malingering and truancy among teachers and the researchers
found a significant relationship between physical working conditions and secondary school
teachers’ productivity. The researcher also agreed with the finding by observing that, when
infrastructural facilities are not adequately provided in a school, teachers are more stressed in
performing their duties hence they are things that help to complement the efforts of the
teachers. This makes results to their ineffectiveness in job performance.
The third finding revealed that stress due to teachers’ excess workload has significant
negative influence on teachers’ job effectiveness in secondary schools. The finding agrees
with Farah and Uzma (2013) in their study on teachers’ workload and job satisfaction in
public and private secondary schools in Lahore city. That finding revealed that all the
government school teachers were more flexible and satisfied with their working hours and
working conditions than the private school teachers. The findings also revealed that
teachers’ workload determined their level of stress and job effectiveness in schools. The
present study is in consonance with the finding of Dsouza (2003), which put more emphasis
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on the work-load of teachers. He explained that more load means having more work than
one can perform in a given amount of time. Overloaded teachers feel hurried, have too many
tasks to do, too many decisions to make and find themselves constantly behind schedule, and
worry about time and deadlines. Moreover, Morgan and Leary (2004) emphasized that a
teacher who is overloaded by a heavy workload will be forced to reduce teaching to
lecturing. Contrary to the finding, Hepburn and Brown (2001) observe that many a time,
teachers have to take school work home, teach more classes of different levels per weeks
and are heavily involved in extra-curriculum activities weekly. These according to Hepburn
and Brown are further identified as important factors in increasing teacher workload which
invariably influence their job effectiveness. The researcher also observed in line with the
finding that, overloading of teachers causes sudden illness among them and thus make them
ineffectiveness. It also makes them unable to cover their scheme of work within a particular
term and may also result to collapsing and death.
The fourth finding of this study revealed that stress due to inadequate instructional
materials has significant negative influence on teachers’ job effectiveness in secondary
schools. This finding agrees with Ezeocha’s (2002) study about instructional materials and
its importance in secondary schools. The study revealed that teachers perform much better
when they are provided with the most needed teaching and learning materials. Moreover,
adequate provision of instructional facilities can also enhance students’ academic
performance through the effort of teachers and lack of resource materials for teaching and
learning strongly lead to experience of stress by teachers causing them to be less effective to
work performance. The finding is in line with, Ozumba (2001) who observed that
inadequate supply of instructional materials and tools for teaching can render the effort of
qualified teachers useless. This is because, materials and tools such as text books,
chalkboard, syllabus, audio-visual, sporting equipments are very important when teaching
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the students. According to him, teachers alone cannot teach well if the items to be seen by
the students are not made available hence the teachers might become dispirited in teaching
the students. Furthermore in agreement with the finding, the researcher asserts that, when
instructional materials which are the basic things that assist teachers in lesson delivery are
inadequate, teachers are very unstable and uncoordinated to deliver effective lesson. This is
because, when a teacher in supposed to be in class for a lesson, he or she will be running to
others schools for instructional materials or even trying to improvise. This causes them more
stress as well as result to their ineffectiveness.
The fifth finding of this study revealed that stress due to delayed salaries has
significant negative influence on teachers’ job effectiveness in secondary schools. This
finding corroborates with Kato (2014), who in his study of relationship between salaries and
the level of teachers’ job effectiveness among Uganda Christian University, found that there
was significant relationship between salaries and teachers’ job effectiveness. There was also
a negatively significant impact on the level of teachers’ job effectiveness in UCU if salaries
were delayed. The present study is in agreement with the assertion of Dugguh (2004), that
prompt payment of salaries and allowances and bonuses goes a long way in reducing stress
of teachers thereby, motivating them towards job effectiveness which measures the
profitability of the school. Similarly, Donald (2011) asserted that a delay in payment of
teachers’ salaries is synonymous with a reluctant attitude to perform their assigned tasks.
The researcher also agrees with this finding by stating that, when teachers are not paid their
salaries on time, they feel demoralized, lazy and even fall ill. This is because, teachers can
never have much strength to teach with empty stomach or even feel free to teach the students
when they have many problems unsolved. This increases their stress as well as affects their
teaching effectiveness
The sixth finding revealed that stress due to lack of in-service training has significant
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negative influence on teachers’ job effectiveness in secondary schools. This finding is in
support of Ogunmakin (2013), who in his study on staff development programmes and
teachers’ effectiveness in secondary schools, found that in-service training programmes had
positive impact on teachers’ teaching methods effectiveness in the classroom with a
significant value of 0.434 which is greater than 0.05 the critical value. The finding is in line
with the finding of Udofia and Kpe (2012) whose study on administration of in-service
training and teachers’ attitude to work in private secondary schools, revealed that there was
a significant influence of in-service training on teachers’ attitude to work. In-service training
serves as a boost to teachers’ morale and engenders positive attitude to work. Therefore, the
teachers who have low commitment to the profession prior to training become highly
committed after they are given opportunity to go for in-service training. The researcher also
agree with the finding of this study in that, teachers who are not giving opportunity to go for
in-service training tends to have nothing new to tell the students when in class. They feel
much stressed trying to answer difficult questions from the students. This result to their
instability of their mind and renders them ineffective in lesson delivery.
The seventh finding revealed that stress due to students’ indiscipline has significant
negative influence on teachers’ job effectiveness in secondary schools. This finding is in
supports of Salifu (2008) in his study on administrators’ perception of effects of indiscipline
on the administration of senior high schools. Salifu found out that senior high school
administrators perceived indiscipline as an issue affecting their administration and prevented
the provision of congenial atmosphere for effective teaching and learning. In addition,
indiscipline made assigned duties to teachers difficult to perform and that students’
indiscipline resulted to much teachers’ stress thereby, affecting their performance. Moreover,
the finding supports Gyamera (2005) who observed that students’ indiscipline causes much
stress on teachers and thereby making some lose concentration on their job thereby, making
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them ineffective. In addition, the finding is in line with the views of Appiah (2007) who
posited that, indiscipline might cause a sudden decrease in classroom achievement.
According to him, students’ indiscipline posed a great challenge to teachers and principals
because they have been saddled with the task to motivate students. The researcher also
agrees with the finding by stating that, teachers who spend more time dealing with
disciplinary problems like fighting, stealing, pinching, sleeping among others are more
stressed and ineffective in delivering their lesson. This is because, they become distracted
and may loss focus to what they intend to teach at that moment.
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CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Introduction
This chapter dealt with the summary of the study, conclusion, recommendations,
limitation, suggestions for further studies and contributions to knowledge.
5.2 Summary
The study was carried out to investigate occupational stress and teachers’ job
effectiveness in secondary schools in the North Central States of Nigeria. Seven research
questions and seven hypotheses guided the study. The literature was reviewed under
theoretical framework, conceptual framework, empirical studies and the summary; which
identified the various views and opinions of scholars and researchers on the influence of
occupational stress on teachers’ job effectiveness in secondary schools. Descriptive survey
research design was adopted for the study. The population of the study comprised 34,473
teachers in 1, 949 public secondary schools in the North Central States of Nigeria. A sample
of 1034 teachers was selected and used for the study. Multi-stage random sampling
technique comprising of simple random and proportionate stratified sampling technique
were used to select the respondents for this study. A 35-item structured four-point scale
questionnaire titled “Influence of Teachers’ Occupational Stress Questionnaire (ITOSQ)”
and interview schedule were used for data collection. Data obtained from the field study
were analyzed using descriptive and inferential statistics. Mean and standard deviation were
used to answer the research questions, frequency tables and charts were used in the analysis
of interview responses while the Chi-square (χ2) test of goodness of-fit was used to test the
null hypotheses at 0.05 level of significance.
The findings of this study were as follows:
1. Stress due to unconducive working environment has significant negative
influence on teachers’ effectiveness in secondary schools in North Central
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States of Nigeria.
2. Stress due to inadequate infrastructural facilities has significant negative
influence on teachers’ job effectiveness in secondary schools.
3. Stress due to teachers’ excess workload has significant negative influence on
teachers’ job effectiveness in secondary schools.
4. Stress due to inadequate instructional materials has significant negative
influence on teachers’ job effectiveness in secondary schools.
5. Stress due to delay and non-payment of salaries has significant negative
influence on teachers’ job effectiveness in secondary schools.
6. Stress due to lack of in-service training has significant negative influence on
teachers’ job effectiveness in secondary schools.
7. Stress due to students’ indiscipline has significant negative influence on
teachers’ job effectiveness in secondary schools.
5.3 Conclusion
Based on the findings of this study, it was concluded that stress due to unconducive
working environment, inadequate infrastructural facilities, excess workload inadequate
instructional materials, lack of in-service training and students’ discipline have significantly
negative influence on teachers’ effectiveness in secondary schools in the North Central
States of Nigeria.
5.4 Recommendations
Based on the results or findings of the study, the following recommendations were
made:
1. The management of secondary schools, that is the government, parents and other
education stakeholders should make teachers work environment more conducive by
giving more attention to the motivational needs of teachers such as: good offices,
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canteen, good recreation centres among others and also ensure good principal-
teacher relationship as well as quiet, cool, clean and beautiful environment that will
make the teachers relived of their work stress and be effective in the performance of
their job.
2. Teaching Service Board and all other relevant stakeholders involved in the
management of schools should work tirelessly in making sure that adequate
infrastructural facilities such as; buildings, furniture, sanitary facilities, electricity,
recreational facilities, libraries, laboratories, computer system, school records and
teaching aids are provided. This will go a long ways in reducing the stress of teachers
and make them happy to be part of the school and use the facilities towards
actualization of the school goals.
3. School administrators should ensure that the teaching hours given to teachers are
reasonable. It should be according to their capacity. One teacher should not be
assigned too much subjects to teach and other responsibilities to handle at the same
time as it will increase their fatigue and make them ineffective in the performance of
their teaching job. Thus, Government should employ more competent hands that will
help to reduce the workload of teachers hence responsibilities will be shared among
them and make work easy to handle per teacher.
4. Teaching Service Board and secondary school principals should provide adequate
instructional materials and learning facilities to help relief the stress of teachers by
running around looking for them or improvising. If this is done, the stress of teachers
will reduce drastically and effective teaching and learning will be enhanced.
5. The issue of salaries is very important not just to the teachers but their families. It
therefore means that government and individual proprietors of secondary schools and
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other levels of education should ensure that this basic motivational factor for
employees is taken very serious. Thus, government and owners of schools should
endeavour to pay teachers salaries promptly, undertake upward review their salaries
to make them happy and motivated to not just put in their best in the performance of
their job but also be effective.
6. Regular and systematic in-service training courses should be organized by the
proprietors or government of private secondary schools. This would help to update,
motivate and enhance teachers’ teaching skills and make them effective. The training
should be in form of sandwich courses, seminars, conferences, workshops,
symposia’s and even full-time training programmes.
7. School administrators should work in corroboration with the parents, legal
practitioners, law enforcement agencies and non-governmental organizations that
deals with issue concerning indiscipline to ensure that the rate is reduced. This will
also help to reduce the stress of teachers dealing with disciplinary issues in a time
that would have been used in teaching. This will make them more effective in the
performance of their job.
5.5 Limitations of the Study
The major limitation of this study was that, in the course of field survey, there was
minimal cooperation by some principals in some secondary schools in responding to the
questionnaire and interview schedule. Most of the respondents expressed reluctance in
answering the questions; asked by the researcher the reason, the respondents mentioned the
issue of non-payment of salaries in some states. In some secondary schools, the teachers had no
conducive office to sit and answer the questionnaire or respond to the interview questions. The
researcher has to plead with some staff who agreed to stand under trees and answer few
questions. In addition, in some secondary schools visited, the teachers expressed that they were
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too busy to participate in such an exercise. Some even asked if the researcher was going to pay
them at the end of the exercise. Some teachers collected a copy of the questionnaire but did not
return at the time of collection. Some had to tell the researcher to go and come back for it the
next day. Moreover, in the cause of the interview, most of the teachers spoke too emotionally
so it was difficult to identity their pains which may have been resulted to stress and their
ineffectiveness. However, the researcher had to manage the situation and return from the field
with high response.
5.6 Suggestions for Further Studies
Based on the findings and recommendations of this study, the following suggestions
are made for further studies;
1. Factors affecting teachers’ job effectiveness in secondary schools in the North Central
States of Nigeria.
2. Impact of motivational strategies on teachers’ job effectiveness in secondary schools
in the North Central States of Nigeria.
3. A replicate of the present study should be done covering other variable of
occupational stress which seems to affect teachers’ job effectiveness in other Northern
States of Nigeria of Nigeria so as to get a generalized view on the subject matter and
make appropriate recommendations for better improvement on this level of education.
5.7 Contributions to Knowledge
Based on the finding, conclusion and recommendations of this study, the following
are the contributions to knowledge.
This study has also contributed to knowledge by providing valuable evidence, facts,
figures, views and better enlightenment to educational stakeholders such as: school
proprietors, managers, parents, community and guidance counselors on how to solve the
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problem of occupational stress and enhance teachers’ job effectiveness in secondary schools
in Nigeria.
This study has also provided a basis for which the findings of this study can be
applied to the entire secondary schools in Nigeria. It has also provided valuable suggestions
especially the need for corroborative efforts of all educational stakeholders in minimizing this
problem negatively influencing teachers’ job effectiveness in the study area.
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APPENDIX A:
Postgraduate School,
Department of Educational Foundations,
Faculty of Education,
Benue State University,
Makurdi.
7thMay, 2016.
Dear Sir/ma,
LETTER OF INTRODUCTION
I am a (PhD) Educational management student of the above stated Department and
Institution. I am currently carrying out a study on the “Occupational stress and teachers’ job
effectiveness in secondary schools in North Central Zone of Nigeria”.
I therefore, solicit for your consideration and cooperation by helping to answer the
questionnaire with honesty, to enable this research work succeed.
I want to assure you that your responses shall be treated with high confidentiality and
will be used only for this research purpose.
Yours, faithfully
Mailumo, Pius Iorwashima
BSU/EDF/Ph.D/13/3923
Researcher
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SECTION A:
PERSONAL DATA OF RESPONDENTS
Instruction: Kindly indicate your school:
1. Name of school- - - - - - - - -
SECTION B: QUESTIONNAIRE
Instruction: You are required to kindly tick [√] the option of your choice from each of the
items in the seven (7) clusters. namely: influence of stress due to poor working environment
on teachers’ job effectiveness, influence of stress due to inadequate infrastructural facilities
on teachers’ job effectiveness, influence of stress due to excessive workload on teachers’ job
effectiveness, iinfluence of stress due to inadequate instructional materials on teachers’ job
effectiveness, influence of stress due to delay and non-payment of salaries on teachers’ job
effectiveness, influence of stress due to lack of in-service training on teachers’ job
effectiveness and influence of stress due to students’ indiscipline on teachers’ job
effectiveness.
Key Weight
Very High Extent VHE = (4)
High Extent HE = (3)
Low Extent LE = (2)
Very Low Extent VLE = (1)
Item
No.
Item Description VHE HE LE VLE
Cluster A: Stress due to unconducive working environment
and teachers’ job effectiveness
1 A noisy school environment makes the teachers uncomfortable as
well as feel stressed in performing his/her teaching
responsibility.
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2 Inadequate number of seats for students results to increased
teachers’ stress, thus making lesson delivery difficult for them.
3 Lack of seats and tables in teachers’ offices dampen their morale
and make them hardly stay and prepare effective lesson plan.
4 Unclean school offices of teachers contribute to their ill health,
thus making them incapable and ineffective in teaching the
students.
5 Good relationship with the principal and students reduces
teachers’ stress and has positive influence on their job
effectiveness.
Cluster B: Stress due to inadequate infrastructural facilities
and teachers’ job effectiveness
6 Adequate Infrastructural facilities give educational institutions
their appropriate shape, less teachers’ stress and create a good
atmosphere for effective teaching.
7 Absence of good toilet facilities for defecation can make the
teacher uncomfortable in teaching.
8 Inadequate facilities in school create anxiety in the task of
teaching thereby making teaching difficult and reducing
teachers’ teaching effectiveness.
9 Inadequate classrooms result to overcrowding of students in class
and adversely influence teaching effectiveness of teachers.
10 The maintenance of school buildings and provision of chairs are
important in curtailing of teachers’ stress and increasing their
effectiveness in lesson delivery.
Cluster C: Stress due to excessive workload and teachers’ job
effectiveness
11 Teachers who are allocated with too much workload may feel
over stressed and not plan lesson note before going to teach the
students which makes them ineffective in teaching.
12 Overloading teachers with duties and teaching hours makes it
difficult for them to plan and deliver lesson well.
13 Overloading of teachers may result to a hurried lesson preparing
which may negatively influence lesson delivery.
14 Teachers who are given moderate work will be more relaxed and
effective in their lesson preparation/delivery.
15 Most teachers teach without making notes for their students
because of excess work load, thus making them ineffective in
teaching.
Cluster D: Stress due to inadequate instructional materials
and teachers’ job effectiveness
16 Inadequate instructional materials increases teachers’ stress and
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make it difficult for the teacher to achieve the subject objectives.
17 Inadequate instructional materials increase teachers’ stress which
renders them ineffective in lesson delivery.
18 Inadequate instructional materials increases teachers stress, thus,
discouraging them in attending and delivering their lesson
effectively.
19 Inadequate instructional materials make teaching boring for
teachers thus, reducing their effectiveness in lesson delivery.
20 Most teachers feel stressed and compelled to leave other content
of a subject when instructional materials are not adequately
provided.
Cluster E: Stress due to delay and non-payment of salaries
and teachers’ job effectiveness
21 Delay and non-payment of salaries makes teachers undergo
serious stress on their job which tends to adversely affect their
job effectiveness.
22 When salaries of teachers are not released and paid on time, most
teachers develop psychological problem thus making them
confused when teaching the students.
23 Delay and non-payment of teachers’ salaries leads to high job
stress and low teachers morale which negatively influence their
job effectiveness.
24 When salaries of teachers are not promptly paid, they result to
putting less attention to teaching, thus, makes them have so many
errors in teaching the students.
25 When teachers’ salaries are not paid on time so as to sustain them
and their families, they would encounter stress and may not
perform their duty well.
Cluster F: Stress due to lack of in-service training and
teachers’ job effectiveness
26 Untrained teachers lack the ability to appropriately select subject
content for effective lesson delivery.
27 Lack of training does not empower teachers to use available
facilities knowledgeably and adequately well for effective
performance of their job.
28 Lack of training increases teacher stress, hence reduces
confidence in them in delivering their lesson effectively.
29 When teachers go for in-service training, their morale is
increased as they come back with innovations and do well in
their job.
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30 When opportunities are not given to teachers to attend
conferences they feel unhappy and not updated in knowledge to
do better teaching.
Cluster G: Stress due to students’ indiscipline and teachers’
job effectiveness
31 Students’ indiscipline is a major source of stress among teachers
which is making their job tough for them and ineffective in
performance.
32 Serious breach of school policy can have profound negative
influence on teachers by causing them much stress as well as
reduce their effectiveness in job performance.
33 Students’ misconduct in the classroom interferes with teaching
and learning as well as contributes to teachers’ stress which tends
to affect their job effectiveness.
34 Students’ noise making in class makes teachers spend much time
in controlling them thus making the teachers ineffective in their
lesson delivery.
35 Increased indisciplianry behaviours of students create unstable
mind for teachers in concentrating and teaching well.
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APPENDIX B:
INTERVIEW SCHEDULES FOR TEACHERS OF SECONDARY SCHOOLS IN
NORTH CENTRAL ZONE OF NIGERIA
1. State the various ways you observe stress due to poor working environment influence
teachers’ job effectiveness.
2. Enumerate various areas u think stress due to inadequate infrastructural facilities
influence teachers’ job effectiveness.
3. In what ways do you think stress due to excessive workload influence teachers’ job
effectiveness?
4. Can you highlight the various ways you think stress due to inadequate instructional
materials influence teachers’ job effectiveness in your school.
5. Can you state the influence of stress due to delay and non-payment of salaries on
teachers’ job effectiveness in your school?
6. Highlight the influence of stress due to lack of in-service training on teachers’ job
effectiveness in your school.
7. Enumerate various areas you think stress due to students’ indiscipline influence
teachers’ job effectiveness in your school.
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APPENDIX C
RELIABILITY TEST OF INSTRUMENT
Reliability Analysis on Occupational Stress and Teachers’ Job Effectiveness in
Secondary Schools
GET
FILE='C: \Users\EASY E\Documents\MAILUMO PIUS IORWASHIMA PILOT
DATA.sav'.
DATASET NAME DataSet1 WINDOW=FRONT.
RELIABILITY
Reliability Analysis-Poor Working Condition
/SCALE ('ALL ITEMS) ALL
/MODEL=ALPHA
/STATISTICS=DESCRIPTIVE SCALE
/SUMMARY=TOTAL.
Case Processing Summary
N %
Cases Valid 40 100.0
Excludeda 0 .0
Total 40 100.0
a. Listwise deletion based on all variables in the
procedure.
Reliability Statistics
Cronbach's Alpha
Cronbach's Alpha
Based on
Standardized
Items N of Items
.915 .918 5
Item Statistics
Mean Std. Deviation N
Item1 2.17 .984 40
Item2 2.63 1.275 40
Item3 2.30 .992 40
Item4 1.93 1.141 40
Item5 1.93 1.163 40
Summary Item Statistics
Mean Minimum Maximum Range
Maximum /
Minimum Variance N of Items
Item Means 2.190 1.925 2.625 .700 1.364 .085 5
Item-Total Statistics
Scale Mean if
Item Deleted
Scale Variance if Item
Deleted
Corrected Item-Total
Correlation
Squared Multiple
Correlation
Cronbach's
Alpha if Item
Deleted
Item1 8.78 18.692 .901 .855 .958
Item2 8.33 16.481 .891 .868 .961
Item3 8.65 18.490 .921 .891 .955
Item4 9.03 17.358 .912 .886 .955
Item5 9.03 17.204 .909 .855 .955
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Reliability Analysis-Lack of Infrastructural facilities
Case Processing Summary
N %
Cases Valid 40 100.0
Excludeda 0 0.0
Total 40 100.0
a. Listwise deletion based on all variables in the procedure.
Reliability Statistics
Cronbach's Alpha
Cronbach's Alpha
Based on
Standardized
Items N of Items
.876 .877 5
Item Statistics
Mean Std. Deviation N
Item6 2.41 1.186 39
Item7 2.08 1.326 39
Item8 2.67 1.221 39
Item9 2.49 1.355 39
Item10 1.95 1.123 39
Summary Item Statistics
Mean Minimum Maximum Range
Maximum /
Minimum Variance N of Items
Item Means 2.318 1.949 2.667 .718 1.368 .088 5
Item-Total Statistics
Scale Mean if
Item Deleted
Scale Variance if
Item Deleted
Corrected Item-
Total Correlation
Squared Multiple
Correlation
Cronbach's Alpha
if Item Deleted
Item6 9.18 22.941 .964 .945 .965
Item7 9.51 22.099 .918 .920 .972
Item8 8.92 23.126 .910 .921 .972
Item9 9.10 21.621 .940 .905 .969
Item10 9.64 23.868 .927 .901 .971
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Reliability Analysis-Excessive Workload
Case Processing Summary
N %
Cases Valid 40 100.0
Excludeda 0 .0
Total 40 100.0
a. Listwise deletion based on all variables in the
procedure.
Reliability Statistics
Cronbach's Alpha
Cronbach's Alpha
Based on
Standardized
Items N of Items
.756 .760 5
Item Statistics
Mean Std. Deviation N
Item11 2.60 1.277 40
Item12 1.40 .810 40
Item13 2.15 1.145 40
Item14 2.15 1.145 40
Item15 1.88 1.017 40
Summary Item Statistics
Mean Minimum Maximum Range
Maximum /
Minimum Variance N of Items
Item Means 2.035 1.400 2.600 1.200 1.857 .194 5
Item-Total Statistics
Scale Mean if
Item Deleted
Scale Variance if
Item Deleted
Corrected Item-
Total Correlation
Squared Multiple
Correlation
Cronbach's Alpha
if Item Deleted
Item11 7.58 15.122 .858 .910 .953
Item12 8.78 19.256 .754 .865 .967
Item13 8.03 15.512 .938 .926 .935
Item14 8.03 15.512 .938 .896 .935
Item15 8.30 16.369 .956 .950 .934
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Reliability Analysis-Inadequate Instructional Materials
Case Processing Summary
N %
Cases Valid 40 100.0
Excludeda 0 0.0
Total 40 100.0
a. Listwise deletion based on all variables in the
procedure.
Reliability Statistics
Cronbach's Alpha
Cronbach's Alpha
Based on
Standardized
Items N of Items
.925 .927 5
Item Statistics
Mean Std. Deviation N
Item16 1.92 1.085 39
Item17 1.92 1.133 39
Item18 1.67 .898 39
Item19 2.10 1.209 39
Item20 2.03 1.224 39
Summary Item Statistics
Mean Minimum Maximum Range
Maximum /
Minimum Variance N of Items
Item Means 1.928 1.667 2.103 .436 1.262 .027 5
Item-Total Statistics
Scale Mean if
Item Deleted
Scale Variance if
Item Deleted
Corrected Item-
Total Correlation
Squared Multiple
Correlation
Cronbach's Alpha
if Item Deleted
Item16 7.72 18.629 .804 .823 .972
Item17 7.72 17.050 .963 .933 .946
Item18 7.97 19.394 .902 .861 .960
Item19 7.54 16.834 .911 .945 .956
Item20 7.62 16.348 .959 .948 .947
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Reliability Analysis- Delay and Non Payment of Salaries
Case Processing Summary
N %
Cases Valid 40 100.0
Excludeda 0 .0
Total 40 100.0
a. Listwise deletion based on all variables in the
procedure.
Reliability Statistics
Cronbach's Alpha
Cronbach's Alpha
Based on
Standardized
Items N of Items
.871 .874 5
Item Statistics
Mean Std. Deviation N
Item21 2.17 1.174 40
Item22 2.40 1.194 40
Item23 2.25 .954 40
Item24 2.13 1.042 40
Item25 2.58 1.375 40
Summary Item Statistics
Mean Minimum Maximum Range
Maximum /
Minimum Variance N of Items
Item Means 2.305 2.125 2.575 .450 1.212 .034 5
Item-Total Statistics
Scale Mean if
Item Deleted
Scale Variance if
Item Deleted
Corrected Item-
Total Correlation
Squared Multiple
Correlation
Cronbach's Alpha
if Item Deleted
Item21 9.35 18.951 .941 .918 .959
Item22 9.12 18.625 .960 .948 .956
Item23 9.27 20.871 .937 .880 .964
Item24 9.40 20.656 .866 .887 .971
Item25 8.95 17.433 .925 .941 .966
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Reliability Analysis- Lack of in-Service Training
Case Processing Summary
N %
Cases Valid 40 100.0
Excludeda 0 0.0
Total 40 100.0
a. Listwise deletion based on all variables in the
procedure.
Reliability Statistics
Cronbach's Alpha
Cronbach's Alpha
Based on
Standardized
Items N of Items
.904 .907 5
Item Statistics
Mean Std. Deviation N
Item26 2.08 1.010 39
Item27 2.10 1.046 39
Item28 2.21 1.105 39
Item29 2.41 1.312 39
Item30 2.51 1.275 39
Summary Item Statistics
Mean Minimum Maximum Range
Maximum /
Minimum Variance N of Items
Item Means 2.262 2.077 2.513 .436 1.210 .037 5
Item-Total Statistics
Scale Mean if
Item Deleted
Scale Variance if
Item Deleted
Corrected Item-
Total Correlation
Squared Multiple
Correlation
Cronbach's Alpha
if Item Deleted
Item26 9.23 20.814 .915 .977 .971
Item27 9.21 20.483 .918 .981 .970
Item28 9.10 19.516 .977 .959 .960
Item29 8.90 18.252 .918 .948 .971
Item30 8.79 18.430 .933 .955 .968
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Reliability Analysis- Students’ Indiscipline
Case Processing Summary
N %
Cases Valid 40 100.0
Excludeda 0 .0
Total 40 100.0
a. Listwise deletion based on all variables in the
procedure.
Reliability Statistics
Cronbach's Alpha
Cronbach's Alpha
Based on
Standardized
Items N of Items
.930 .930 5
Item Statistics
Mean Std. Deviation N
Item31 2.13 1.090 40
Item32 2.30 1.265 40
Item33 2.00 1.109 40
Item34 2.15 1.027 40
Item35 2.78 1.187 40
Summary Item Statistics
Mean Minimum Maximum Range
Maximum /
Minimum Variance N of Items
Item Means 2.270 2.000 2.775 .775 1.388 .091 5
Item-Total Statistics
Scale Mean if
Item Deleted
Scale Variance if
Item Deleted
Corrected Item-
Total Correlation
Squared Multiple
Correlation
Cronbach's Alpha
if Item Deleted
Item31 9.23 18.794 .943 .919 .958
Item32 9.05 17.177 .965 .938 .954
Item33 9.35 18.900 .909 .859 .963
Item34 9.20 20.010 .853 .812 .972
Item35 8.57 18.302 .905 .862 .964
125
Reliability Analysis–Overall Teachers’ Occupational Stress Questionnaire Analysis
Case Processing Summary
N %
Cases Valid 40 100.0
Excludeda 0 0.0
Total 40 100.0
a. Listwise deletion based on all variables in the
procedure.
Reliability Statistics
Cronbach's Alpha
Cronbach's Alpha
Based on
Standardized
Items N of Items
.895 .896 35
Item Statistics
Mean Std. Deviation N
v1 2.21 .978 40
v2 2.67 1.264 40
v3 2.33 .982 40
v4 1.95 1.146 40
v5 1.95 1.169 40
v6 2.41 1.186 40
v7 2.08 1.326 40
v8 2.67 1.221 40
v9 2.49 1.355 40
v10 1.95 1.123 40
v11 2.64 1.267 40
v12 1.41 .818 40
v13 2.18 1.144 40
v14 2.18 1.144 40
v15 1.90 1.021 40
v16 1.92 1.085 40
v17 1.92 1.133 40
v18 1.67 .898 40
v19 2.10 1.209 40
v20 2.03 1.224 40
v21 2.21 1.174 40
v22 2.44 1.188 40
v23 2.28 .944 40
v24 2.15 1.040 40
v25 2.62 1.369 40
V26 2.08 1.010 40
V27 2.10 1.046 40
V28 2.21 1.105 40
V29 2.41 1.312 40
V30 2.51 1.275 40
V31 2.15 1.089 40
V32 2.33 1.264 40
V33 2.03 1.112 40
V34 2.18 1.023 40
V35 2.82 1.167 40
Summary Item Statistics
Mean Minimum Maximum Range
Maximum /
Minimum Variance N of Items
Item Means 2.204 1.410 2.821 1.410 2.000 .089 35
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Summary Item Statistics
Mean Minimum Maximum Range
Maximum /
Minimum Variance N of Items
Item-Total Statistics
Scale Mean if
Item Deleted
Scale Variance if
Item Deleted
Corrected Item-
Total Correlation
Squared Multiple
Correlation
Cronbach's Alpha
if Item Deleted
v1 74.95 1323.208 .914 . .995
v2 74.49 1302.888 .929 . .995
v3 74.82 1321.835 .929 . .995
v4 75.21 1309.430 .946 . .995
v5 75.21 1308.694 .936 . .995
v6 74.74 1304.301 .975 . .995
v7 75.08 1297.968 .937 . .995
v8 74.49 1306.362 .921 . .995
v9 74.67 1296.228 .934 . .995
v10 75.21 1310.273 .955 . .995
v11 74.51 1302.730 .928 . .995
v12 75.74 1343.248 .755 . .996
v13 74.97 1307.657 .969 . .995
v14 74.97 1309.762 .943 . .995
v15 75.26 1317.880 .948 . .995
v16 75.23 1323.393 .818 . .996
v17 75.23 1311.182 .935 . .995
v18 75.49 1330.572 .882 . .995
v19 75.05 1304.892 .948 . .995
v20 75.13 1303.220 .955 . .995
v21 74.95 1306.892 .953 . .995
v22 74.72 1304.787 .967 . .995
v23 74.87 1324.641 .926 . .995
v24 75.00 1318.263 .925 . .995
v25 74.54 1296.834 .918 . .995
V26 75.08 1320.652 .920 . .995
V27 75.05 1318.313 .919 . .995
V28 74.95 1310.471 .969 . .995
V29 74.74 1296.827 .959 . .995
V30 74.64 1299.762 .955 . .995
V31 75.00 1311.526 .969 . .995
V32 74.82 1299.256 .970 . .995
V33 75.13 1313.483 .924 . .995
V34 74.97 1320.184 .914 . .995
V35 74.33 1311.386 .904 . .995
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APPENDIX D
DISTRIBUTION OF THE POPULATION OF THE STUDY
STATES Number of Secondary Schools Number of Teachers
Benue 297 5110
Kogi 290 4,890
Kwara 237 7,126
Nasarawa 412 3,225
Niger 248 3,857
Plateau 305 4,280
FCT 160 5,985
Total 1, 949 34, 473
Source: (Federal Ministry of Education, 2016).
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APPENDIX E
Calculation of Sample Size of Secondary Schools with Percentage
States Population of
Secondary Schools
Calculation of Sample of Secondary
Schools
3% of
Samples
Benue 297 3 x 297/100 9
Kogi 290 3 x 290/100 9
Kwara 237 3 x 237/100 7
Nasarawa 412 3 x 412/100 12
Niger 248 3 x 248/100 7
Plateau 305 3 x 305/100 9
FCT 160 3 x 160/100 5
Total 1, 949 58
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APPENDIX F
Calculation of Sample Size of Teachers with Percentage
States Population of Teachers Calculation of Sample of Teachers 3% of
Sample
Benue 5110 3 x 5,110/100 153
Kogi 4,890 3 x 4,890/100 147
Kwara 7,126 3 x 7,126/100 214
Nasarawa 3,225 3 x 3,225/100 97
Niger 3,857 3 x 3,857/100 116
Plateau 4,280 3 x 4,280/100 128
FCT 5,985 3 x 5,985/100 179
Total 34,473 1034
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APPENDIX G
Summary of the Distribution of Sample of the study
S/No States Sampled Secondary Schools (3%) Sampled Teachers
(3%)
1 Benue 9 153
2 Kogi 9 147
3 Kwara 7 214
4 Nasarawa 12 97
5 Niger 7 116
6 Plateau 9 128
7 FCT 5 179
Total 58 1034
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APPENDIX H
DATA ANALYSIS
GET
FILE='C: \Users\EASY E\Documents\MAILUMO IORWASHIMA DATA.sav'.
DATASET NAME DataSet1 WINDOW=FRONT.
DESCRIPTIVES VARIABLES=Item1 Item2 Item3 Item4 Item5
/STATISTICS=MEAN STDDEV MIN MAX.
RQ 1: Descriptive Statistics
N Mean Std. Deviation
Item1 1008 3.11 .960
Item2 1008 3.29 .741
Item3 1008 3.26 .772
Item4 1008 3.12 .917
Item5 1008 3.03 .959
Valid N
(listwise)
1008
RQ 2: Descriptive Statistics
N Mean Std. Deviation
Item6 1008 3.32 .917
Item7 1008 3.21 .855
Item8 1008 3.22 .827
Item9 1008 3.21 .898
Item10 1008 3.50 .739
Valid N
(listwise)
1008
RQ 3: Descriptive Statistics
N Mean Std. Deviation
Item11 1008 3.17 .869
Item12 1008 3.24 .877
Item13 1008 3.19 .896
Item14 1008 3.08 .985
Item15 1008 3.38 .739
Valid N
(listwise)
1008
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RQ 3: Descriptive Statistics
N Mean Std. Deviation
Item11 1008 3.17 .869
Item12 1008 3.24 .877
Item13 1008 3.19 .896
Item14 1008 3.08 .985
Item15 1008 3.38 .739
RQ 4:Descriptive Statistics
N Mean Std. Deviation
Item16 1008 3.10 1.023
Item17 1008 3.19 .869
Item18 1008 3.14 .923
Item19 1008 3.30 .802
Item20 1008 3.13 .903
Valid N
(listwise)
1008
RQ 5Descriptive Statistics
N Mean Std. Deviation
Item21 1008 3.29 .793
Item22 1008 3.32 .854
Item23 1008 3.11 .858
Item24 1008 3.34 .773
Item25 1008 3.37 .810
Valid N
(listwise)
1008
RQ 6: Descriptive Statistics
N Mean Std. Deviation
Item26 1008 3.16 .972
Item27 1008 3.31 .792
Item28 1008 3.01 1.094
Item29 1008 3.35 .864
Item30 1008 3.37 .807
Valid N
(listwise)
1008
RQ 7: Descriptive Statistics
N Mean Std. Deviation
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Item31 1008 3.23 .887
Item32 1008 3.10 1.043
Item33 1008 3.23 .857
Item34 1008 3.04 .895
Item35 1008 3.24 .859
Valid N
(listwise)
1008
NPAR TESTS
/CHISQUARE= WORKING ENVIRONMENT
/EXPECTED=EQUAL
/MISSING ANALYSIS.
Ho 1
Observed
N
Expected
N Residual
VLE 97 252.0 -155.0
LE 68 252.0 -184.0
HE 436 252.0 184.0
VHE 407 252.0 155.0
Total 1008
Test Statistics
Stress due to unconducive working
environment and teachers’ job
effectiveness in secondary schools
Chi-square 459.373a
df 3
Asymp.
Sig.
.000
a. 0 cells (.0%) have expected frequencies less
than 5. The minimum expected cell frequency is
252.0.
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NPAR TESTS
/CHISQUARE=INFRASTRUCTURE FACILITIES
/EXPECTED=EQUAL
/MISSING ANALYSIS.
Ho 2
Observed
N
Expected
N Residual
VLE 68 252.0 -184.0
LE 82 252.0 -170.0
HE 408 252.0 156.0
VHE 450 252.0 198.0
Total 1008
Test Statistics
Stress due to inadequate
infrastructural facilities and
teachers’ job effectiveness in
secondary schools
Chi-square 501.175a
df 3
Asymp.
Sig.
.000
a. 0 cells (.0%) have expected frequencies
less than 5. The minimum expected cell
frequency is 252.0.
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NPAR TESTS
/CHISQUARE= EXCESS WORKLOAD
/EXPECTED=EQUAL
/MISSING ANALYSIS.
Ho3
Observed
N
Expected
N Residual
VLE 72 252.0 -180.0
LE 89 252.0 -163.0
HE 411 252.0 159.0
VHE 436 252.0 184.0
Total 1008
Test Statistics
Stress due to teachers’ excess
workload and teachers’
effectiveness in secondary
schools
Chi-square 468.675a
df 3
Asymp.
Sig.
.000
a. 0 cells (.0%) have expected frequencies less
than 5. The minimum expected cell frequency
is 252.0.
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NPAR TESTS
/CHISQUARE= INSTRUCTIONAL MATERIALS
/EXPECTED=EQUAL
/MISSING ANALYSIS.
Ho 4
Observed
N
Expected
N Residual
VLE 86 252.0 -166.0
LE 94 252.0 -158.0
HE 399 252.0 147.0
VHE 429 252.0 177.0
Total 1008
Test Statistics
Stress due to inadequate instructional
materials influence and teachers’ job
effectiveness in secondary schools
Chi-square 418.484a
df 3
Asymp.
Sig.
.000
a. 0 cells (.0%) have expected frequencies less than
5. The minimum expected cell frequency is 252.0.
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NPAR TESTS
/CHISQUARE= DELAYED SALARIES
/EXPECTED=EQUAL
/MISSING ANALYSIS.
Ho 5
Observed
N
Expected
N Residual
VLE 59 252.0 -193.0
LE 66 252.0 -186.0
HE 393 252.0 141.0
VHE 490 252.0 238.0
Total 1008
Test Statistics
Stress due to delayed salaries and
teachers’ job effectiveness in
secondary schools
Chi-square 588.770a
df 3
Asymp.
Sig.
.000
a. 0 cells (.0%) have expected frequencies less
than 5. The minimum expected cell frequency is
252.0.
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139
NPAR TESTS
/CHISQUARE= IN-SERVICE TRAINING
/EXPECTED=EQUAL
/MISSING ANALYSIS.
Ho 6
Observed
N
Expected
N Residual
VLE 56 252.0 -196.0
LE 93 252.0 -159.0
HE 382 252.0 130.0
VHE 477 252.0 225.0
Total 1008
Test Statistics
Stress due to lack of in-service
training and teachers’ job
effectiveness in secondary
schools
Chi-square 520.722a
df 3
Asymp.
Sig.
.000
a. 0 cells (.0%) have expected frequencies
less than 5. The minimum expected cell
frequency is 252.0.
140
NPAR TESTS
/CHISQUARE=STUDENTS’ INDISCIPLINE
/EXPECTED=EQUAL
/MISSING ANALYSIS.
Ho 7
Observed
N
Expected
N Residual
VLE 81 252.0 -171.0
LE 69 252.0 -183.0
HE 407 252.0 155.0
VHE 451 252.0 199.0
Total 1008
Test Statistics
Stress due to students’
indiscipline and teachers’
effectiveness in secondary
schools
Chi-square 501.413a
df 3
Asymp.
Sig.
.000
a. 0 cells (.0%) have expected frequencies
less than 5. The minimum expected cell
frequency is 252.0.
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APPENDIX I
ANALYSIS OF INTERVIEW SCHEDULE
Unconducive Working Environment
Frequency Percent Valid Percent
Cumulative
Percent
Valid A noisy environment result to
poor communication between
teachers and students in
teaching
12 21.4 21.4 21.4
A dirty school premises
causes ill health among
teachers and ineffectiveness
in lesson planning
13 23.2 23.2 44.6
Poor principal-teacher
relationship affects teachers’
commitment to classroom
discipline
11 19.6 19.6 64.3
Inadequate classroom seats
affect proper assessment of
students
9 16.1 16.1 80.4
A poorly ventilated classroom
results to ineffective lesson
delivery
6 10.7 10.7 91.1
Overcrowded classroom
makes teachers hardly spend
full lesson time in class
5 8.9 8.9 100.0
Total 56 100.0 100.0
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Inadequate infrastructural facilities
Frequency Percent
Valid
Percent
Cumulative
Percent
Valid Ineffective practical
work
12 21.4 21.4 21.4
There is congestion
of classes
11 19.6 19.6 41.1
Lack of individual
attention
9 16.1 16.1 57.1
Increases fatigue 10 17.9 17.9 75.0
Poor classroom
management
14 25.0 25.0 100.0
Total 56 100.0 100.0
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Teachers’ excess workload
Frequency Percent
Valid
Percent
Cumulative
Percent
Valid Standard of teaching is
compromised
11 19.6 19.6 19.6
Scheme of work is not
covered
8 14.3 14.3 33.9
Increases fatique 16 28.6 28.6 62.5
A staff sometimes
collapse
9 16.1 16.1 78.6
Ineffective assessment
of students
7 12.5 12.5 91.1
Ineffective Lesson
delivery
5 8.9 8.9 100.0
Total 56 100.0 100.0
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Inadequate instructional materials
Frequency Percent
Valid
Percent
Cumulative
Percent
Valid Many lecturers skip
classes
15 26.8 26.8 26.8
Much time is spent for
improvisation
13 23.2 23.2 50.0
Low standard of
materials is improvised
by teachers
12 21.4 21.4 71.4
Lesson is not well
understood by students
9 16.1 16.1 87.5
Over explanation of
concepts
7 12.5 12.5 100.0
Total 56 100.0 100.0
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Delayed and non-payment of salaries
Frequency Percent
Valid
Percent
Cumulative
Percent
Valid Increases truancy
among teachers
17 30.4 30.4 30.4
Emotional instability 12 21.4 21.4 51.8
Frequent fatigue 14 25.0 25.0 76.8
Poor lesson delivery 8 14.3 14.3 91.1
Low teacher morale 5 8.9 8.9 100.0
Total 56 100.0 100.0
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Lack of in-service training
Frequency Percent
Valid
Percent
Cumulative
Percent
Valid Ineffective method of
teaching
14 25.0 25.0 25.0
The use of obsolete
ideas
10 17.9 17.9 42.9
No innovations 7 12.5 12.5 55.4
Ineffective lesson
preparation
14 25.0 25.0 80.4
Teaching is reduced to
story telling
11 19.6 19.6 100.0
Total 56 100.0 100.0
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Students’ Indiscipline
Frequency Percent Valid Percent
Cumulative
Percent
Valid Teachers are distracted 9 16.1 16.1 16.1
Much time is spent dealing
with disciplinary problems
17 30.4 30.4 46.4
Not all students are carried
along
12 21.4 21.4 67.9
Result to conflict between
teachers and parents
11 19.6 19.6 87.5
Increases instability of
teachers' mind
7 12.5 12.5 100.0
Total 56 100.0 100.0
